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CHAPTER I 
OUTLINE OF QUINTILIAN'S SYSTEM 
OF EDUCATION 
When this pe.per sets out to dea.l with the role of the teacher 
in Quintilian, it must first give a.n over-all summary a.nd ground-
plan of the syst~m into which this teacher is to fit. In order to 
understand the chare.cter of a. me.n it is first necessary to appreci-
ate his background e.nd environment just as it is necesse.ry to form 
e genera.l plPn of e new house before you put the furniture into 
the individual rooms. Lidewise to understand the role of a. single 
factor in e" movement or organization it is first necessary to have 
e. full re&>lization of what that movement or organization ha.s as 
its object and set purpose. Before trying to evaluate the 
qualities Pnd characteristics of the instructor this paper must 
e.ttempt to give the qualities a.nd chara.cteristics of the system of 
v.·hich he is e. part. The size e.nd importance of tha.t part will be 
determined. as the paper progresses in the delinee.tion of his 
character. 
Is it not only na_tura.l the.t the educa.tiona.l pl.E.n will be 
determined by the end the author of the plan proposes to himself? 
If the finEtl product of the system is to be a man who can 
mecha.nically read, write, spell, e.nd answer a. few ba.sic questions 
about a few basic sciences such as Physics and Chemistry will it 
1 
2. 
not be right for the program of study to revolve about a five hour 
class day? Should it not contain automaton-like training of as 
many pupils es can SP.fely be packed into a classroom while, at the 
same time, the rules of the city about fire hazards are observed? 
Should not the dee.lings of the tee-cher with his forty odd pupils 
who to him mean only a ,job and steady salary be impersone.l? 
Bece.use of the purpose in view will it not be only n.s.ture.l to turn 
out unthinking robots instes.d of men who are fully e.ble to know 
and love God. and the ways of God? If, on the other hand, the 
system is concerned with the more intimate problems and ideals of 
the boys s.nd girls who e..re under it. then the method and approach 
will be entirely different. There may still remain the five hour 
day, but it will not be five hours of drab e.nd pe.rrot-like 
repetition of facts. There may, due to conditions, still be large 
classrooms packed with children, but it will be due to necessity, 
rather then to mercenary aim. There will necessarily still exist 
the formal relationship between teachers and pupils. Yet due to 
their commingling interests it will more closely resemble the 
comradeship between fe.ther end son. The main difference between 
the two systems, though, will be noticed in the end product of the 
two vs.ris.nts of educational endeavor. In the first process pupils 
were ejected as from an s.ssembly line like eo many mechanical 
robots and i-.ri th about as much intellectual individuality. In the 
second, the pupils he.ve been ta.ught to burrow through to the 
reasons for things e-nd to be intellectually honest e.nd 
3. 
etrB.ightforward. After their training they can see things in their 
proper perspective to themselves and the people around them. In a. 
word, they will have a correct focus on the values of life. In 
these two summaries the extremes of each system have been 
considered. They are the extremes towards which each of its very 
nature tends since to e> great extent educe.tion is a theory and an 
ideal at which the system s.ims • but still always fails in some 
degree. The outlines of two systems have been shown in order to 
point out by contrast how the system this paper will consider 
differs from the other extreme. 
Q.uintilian definitely is in the second clflSs which has been 
delineated above. His e.im is to produce the "perfect orator", 
the ideal orator who is also e. man of sterling character. A&o he 
says: 
Q.uibus ego primum hoc respondeo, quod M. Cicero 
scripto a . .d Brutum libro frequentius testetur, 
non eum a nobis institui oratorem, qui sit aut 
fueri t, sed ime.ginem quandPm concepisse nos 
animo perfecti illius et nulla parte cessantis. 1 
And ege.in: 
Oratorem autem institiurnus illum perfectum, qui 
esse nisi vir bonus non potest; ideoque non 
dicendi modo eximiem in eo fe.cultatem sed omnes 
enimi virtutes exigimus. Neque enim hoc 
concesserim, rationem honestaeque vitae (ut 
quidam pute.verunt) ad philosophos relegandum. 
cum vir ille vere civilis et publice.rum priva-
te.rumque rerum edministre.tioni accommodatus, 
1M. F. Quintilian, Institutio Ore.toria, G. P. Putnam's Sons, 
New York.l920, I, x, 4. 
qui regere consiliis urbes, fundare legibus, 
emendare iudiciis possit, non alius sit 
profecto quam orator. 2 
This idea.l is what QuintiliRn is a.iming at as he sets forth 
4. 
to map out his own theory of education. We can expect his theory, 
method and final product to be attuned to his purpose in educatin~ 
He e.dmi ts thEit his ideal of eloquence a.nd goodness may never be 
e.tteined, but he will never a.dmit tha.t it is unattainable. 
Quintilian 1 s ore. tor must be endowed with the virtues of courage, 
justice and self-control. Because of the variety of ce.ses which 
he is expected·to handle the orator must be endowed with 
imaginative powers a.nd picturesque diction. If for exa.mple he is 
defending a slave aga.inst his master who wishes to put him to death 
for polluting his swimming pool, the orator must be able to 
describe the hea.ted slave overcome at the sight of the clear 
sparkling water which is pure as the blue sky above. He must be 
a.ble to describe the WElter as it is polluted by the swee.t and 
grea.se from the slave t s body and the film on the surface of the 
wa.ter like a dab of grea.se on a spotless white tunic. 3 
Quintilian looks with disfavor a.t the philosophers who were 
content to keep their feet planted firmly in the clouds. The 
problems of real live people were as real to these men as a 
telegraph pole is to an avia.tor with five thousand feet of 
2 Ibid, Pr., 9 
3 Ibid, Pr., 12 
5. 
el ti tude. QuintiliEm t s orator must be a practical philosopher who 
can solve his own problems and be equally adept in solving the 
problems of taxes end marriage laws for others. His solutions will 
ha.ve to be applicable to the ree.li ties of the forum e.nd the rostrum~ 
This finished orator is expected to be able to step into court 
and take a.ny case. If he is une.cquainted with any of the sciences 
renging from geometry to calculus and with any of the arts from 
e.rchi tecture to poetry, then he 11.1.11 violate his position of trust 
in regard to his client. In educating the ore.tor Quintilian 
proposes to tree.t of all subjects which will help him to fulfil 
this ideal and this trust. 
By this time the blind should see that the Roman Educator is 
an idealist. Yet he realizes the.t he ce.nnot take 11 just anybody" 
and turn him into the ore.tor to whom the system is directed. As 
it is impossible to te.ke a boy who he.s e.bsolutely no control over 
his hands and feet and turn him into a big league ball-player, so 
you ce.nnot make a genius from a boy who is without nature.l 
intellectual te.lent. Quintilian realizes the.t e.rt builds upon 
nature and that if there is no solid natural foundation, then it 
would be trying to build on shifting sands. 
Illud tamen in primis testandum est, nihil 
pre.ecepte. e.tque e.rtes valere nisi a.diuvente 
nature.. Quapropter ei, cui deceri t ingenium, 
non magis haec scripta sint qua.m de agrorum 
cultu sterilibus terris. Sunt et alia 
Ii' Ibid, Pr., 18 
ingenita cuique adiumenta, vox, latus patiens 
ls.boris, valetudo, constantia, decor; quae 
si medics. obtigerunt, possunt ratione amplia.ri, 
sed nonnumque.m ita de aunt, ut bona etiam ingenii 
studiique corrumpe.nt; sicut et haec ipse. sine 
doctore perito, studio pertinaci, scribendi, 
legendi, dicendi multa et continua exercitatione 
per se nihil prosunt. 5 
6. 
We see from this that Quintilia.n intends not only to educate those 
lvho are perfectly fitted for courtroom eloquence, but sees his way 
c~ee.r to developing those of lesser ability who are capa.ble of 
systematic training. The Roman educe. tor's practical sense is 
age. in shown when he se,ys, 
Verum priora a.d pueros ma~is, haec sequentia e.d 
robustiores pertinebunt cum gramma.tices amor 
et usus lectionis non schgls.rum temporibus, sed 
vitae spatio terminentur.6 
The complete picture is shown when the Master speaks of the 
pupils' future power to think for themselves. They should not 
need ~dways to be te.ught. They should ha.ve their critical powers 
fully developed. so that they will be a.ble to make new discoveries 
for themselves. They will thus be able to tell right from wrong 
end so s.pply the principles they he.ve learned. The chief aim of 
this type of education is to ene.ble the pupils to use their 
intellects just as the practice of medicine is the chief aim of 
the studies of a future doctor.? 
Since the education of the orator is to embody all that is 
5 Ibid, Pr., 26. 
6 Ibid, I, viii, 12. 
7 Ibid, II, v, 13. 
7. 
needful for perfect eloquence. Quintilian 1 s theory and program of 
educe.tion must include all studies. This process will begin with 
the letters of the s.lphabet and end. with the pra.ctice of rhetoric 
which will complete the polished master of the art of speaking. 
To give the ora.tor a chance to build upon his natural talent 
without having the trouble to readjust what has been incorrectly 
learned, the Educator insists that the educating of the boy must 
begin in infancy. There is no question here of child prodigies 
or over-stimule.ting young minds. There is question only of. tota"l 
wa.r on ignorance by every means available. 
Because of the child's ability and tendency to imitate, the 
nurse who cuddles him and takes care of him and to whom he will 
first listen must be a. woman of excellent charecter a.nd fluency in 
spee.king. 8 The child 1 s father a.nd mother as well as his earliest 
companions and slaves must be of the highest possible culture and 
learning. ~rhey are the ones who will first influence the la.d and 
must be fitted by nature and education for the fulfilment of this 
tremendous ta.sk. 9 
Because of his care for every detail Quintilian then considers 
the pla.ce in which this education is to be give. The Romans had 
been educa.ting the boy in the home, whereas the Greeks had favored 
a school for this primary education. After discussing both sides 
~ Ibid, I, i, 5. 
9 Ibid, I, i, 8. 
8. 
of the case and setting forth objections against both Quintilian 
finally decides that public education is better for both the pupil 
8.nd his tee.cher. Other educators treating of the same subject 
might give as their ree.sons that it would be easier on the tee.cher, 
or they might se.y the,t it would get the lad a.we_y from home and give 
a che.nce to meet other boys of his o't'm ege, but are these 
Quintilian 1 s reasons? No! He looks only to the educational aspect 
of the problem and to the intellectual progress of the child. The 
mind of the young student requires continue,l stimulus and 
excitement which it will deri~e best from competition with other 
boys. From a. consideration of the others,• fine points as compared 
with his own the boy will be stirred to a gree.ter endeavor. Will 
not the boy who he,s received a public education speak with gree,ter 
ee,se before a crowd? The boy, on the other hand, who has spoken 
only before his solitary tutor will stammer and hem e.nd hew before 
his forensic audience. At home the student can learn only what 
the master gives him. In the classroom he will also derive the 
benefit of what the tee.cher gives the others. In this way he will 
get ten times e.s much tre.ining because he will learn from the other 
boys 1 mistakes in gre.mme.r and pronunciation. He will advance much 
more re.pidly, therefore, than if he worked alone with his tutor.lO 
The Roman Master's description of his ideal pupil is a true 
part of the whole portre.i t of the ideal orator. The student is to 
Io Ibid, I, ii, 18-2L 
9 • 
be e.gile in mind e.nd follow the teacher intelligently so that he 
can a.sk questions about usage e.nd hard points in difficult passages 
when the need arises. He is to learn by precept and example. 11 
The different chara.cters of the boys are also taken into account. 
Can the boys be handled like machines responding to the pull of a 
lever or the push of a button? Are they not all to be treated as 
individuals? Some being inclined to laziness must be urged on as a 
donkey is encouraged with a goad. Others being opposed to .restric-
ions end control must be guided from afar. These lads must be 
handled carefully because like unruly horses you want to tame them, 
but not t.o break their spirit. For some the work can be given only 
in small amounts and bit by bit so they can absorb it at their 
leisure a.nd this will be like sma.ll doses of medicine sui ted to the 
netural coneti tution. To others the whole ma.tter must be given at 
once so they may gra.sp it with the strong holds of their mind and 
fa.sten on it with the tenacious grip of a bulldog. In all this the 
main rule is individua.l a.ttention and respect for the mental 
equipment of each pupil. But ultimately the fire and zeal for 
study must fle.re up from the boy's own self. 
Mihi ille detur puer, quem laue excitet, quem 
gloria iuvet, qui victus fleat. Hie erit 
alendus ambitu, hunc mordebit obiurgatio, hunc 
honor ex~itabit, in hoc deeidiam numquam 
verebor. 12 
These boys are not to be driven like oxen from morning to 
11 Ibid, I, ii, ). 
12 Ibid, I, iii, 7. 
10. 
night without respite. Growing boys need recree_tion and Quintilian 
amply provides for this rele~ation. The holidays will be adjusted 
to the need of the boys. By being given when needed, the holiday 
ftiill refresh the youngsters end give them renewed energy for their 
study so they will approach their work with gree.ter spirit and 
enthusiasm after the ft>ee de.y.l3 The Roman Master, anticipating 
modern schoolmen by nineteen hundred yee.rs, saw the.t games in the 
classroom can be of gree.t adve.ntage in helping e.long this drive to 
eloquence. By competitions in and out of class in which they ask 
e.nd e.nswer questions about grammar e.nd syntax the pupils will revel 
in the sport e.nd still pick up many things the teacher e.ould give 
them only after long hours of drill and tedious le.bor. 
Afterwards follows the instruction in gramme.r and in the use 
of diction taken from comedy in order to incree.se the student 1 s 
eloquence. From comedy the boy will learn rules of speaking, 
peuses e.t the right plEtce Emd correct sentence structure. His 
style of speaking must be moulded and developed along correct lines 
right from the very beginning by a careful and efficient teacher. 
The boy will learn select passages by heart e.nd declaim them with 
the ease and gracefulness of forensic delivery. Gymnastics and 
Exercise will be used to develop the proper gestures end motions 
so thet the speaker will not find himself in a crouched fighting 
stance when he is striving to demonstrate the breadth of the whole 
13 !bid, !, 111, 9. 
world. These exercises e.nd 1m1 tations of the e.ctors will have a 
le.sting effect on the youths so that e. certain amount of grace 
maY accrue to them all their life. 
11. 
At the se.me time, then, the pupils in this educe.tional system 
will be studying me.ny things. Q,uint111an ponders the advisability 
of t~king many subjects e.t once and considers the objections of 
those who say that me.ny studies tire the mind e.nd confuse 1 t as 
well. Though older boys may be strong enough for such a task, the 
younger boys will be weighed down by it. In response to these 
difficulties Qu1nt111an is once mor& true to his aim and his 
principles of education. He replies: 
Sed non se.tis perspiciunt, quantum natura humana 
1ngen11 valeat; que.e ita est ag111s ac velox, 
sic in omnem pertem, ut ita dixerim, spectat, ut 
ne possit quidem aliquid agere tantum unum, in 
plura vero non eadem die modo, sed eodem 
temporis momenta vim suam intendat •••• Quae 
si velut sub uno cona.tu tam diversa parent 
s1rt1Ul, cur non pluribus curls horas patie.mur? 
Cum praesertim reficiat animas ac reparet 
variete.s ipsa, contrt:tque sit aliquanto difficilius 
in lebore uno perseverare. Ideo et stilus 
lectione requiescet, et ipsius lectionis 
te.edium vicibus levatur. Q,ue.mlibet multa 
egerimus, quodam ta~~n modo recentes sumus ad 
id quod incipimus. 
With true wisdom the m~lster says that at no other age will the 
boys find their work so pleasant and easy. Because their minds 
are still in the process of formation they are easily moulded into 
14 Ibid, I, xii, 2. 
1.2. 
the shape the teacher desires. Would not a single teacher working 
on one subJect tire them end me.ke them restless? Still they can go 
from subject to subJect without the slightest sign of fatigue 
because e.t this e.ge most of their progress is made in listening to 
the teacher. 15 
Before the pe.per ca.n proceed e.ny :f'arther in considering this 
system of education, it must consider the final product of the 
educational process. What precisely does Q,uintilian mean when he 
speaks of the perfect orator! He fully answers this question in 
the twelfth book of the Inst1tut1o Oratoria which he devotes 
completely to the product of the system he has been setting forth. 
He here sets forth his idea of the perfect orator: 
Sit ergo nobis orator, quem const1tu1mus, is, 
qui a M. Catone f1n1tur, vir bonus dicend1 
peritus; verum, 1d quod et ille posuit prius 
et ipsa ne.tura potius ac malus est, utique 
vir bonus ••• Longius tendit hoc 1udic1um meum. 
Neque enim tantum id dico, eum, qui ait orator, 
virum bonum esse oportere, sed ne futurum 
quidem oratorem nisi virum bonum ••• Quodsi 
neminem malum esse n1 si stul tum eundem non moC!.o 
a sap1ent1bus dicitur, sed vulgo quoque semper 
est creditum, certe non fiet unquam stultus 
orator.l6 
It i~ certainly a requirement that the perfect orator be a good 
man. Otherwise the many distractions of his vices will never 
permit him to att~in the devotion to ~udy which is required of the 
finished scholar. 
I5 Ibid, I, xii, 8. 
16 Ibid, XII, i, i and iii. 
~ 
------------------------------------------------------~ 
Adde quod ne studio quidem operis pulcherrimi 
va.ce.re mens nisi omnibus vi tiis libere. pot est: 
primum quod in eodem pectore nullum est hones-
torum turpiumque consortium, et cogitare optima 
simul ac deterrima non ma.gis est unius animi 
qua.m eiusdem hominis bonum esse ac malum; tum 
illa quoque ex causa, quod meritem tantae rei 
intentam vacare omnibus a.liis etiam culpa 
cerentibus curia oportet. Ita demum enim 
libera a.c tota, nulla distringente e.tque alio 
ducente causa, spectabit solum ad quod accingitur.l7 
The a.im of every speech will be to convince the judge ths.t the 
case is true. Certainly the good man, as ~uintilian insists, 
rather than the evil one will have a better chance of doing this. 
His own character will ca.rry much weight with both judge and 
people. The Orator thus educated is to be a specie.l blessing to 
menkind, one to whom all history can find no parallel. He will 
be uniquely perfect in every detail andutterly perfect in thought 
e.nd speech. With these que .. li ties certa.inly the product of the 
system \>Jill be one of the bevt of men. This orator will certainly 
play his ps.rt in the law courts, but his most important duties will 
be in guiding and leading the peopi.e in public e.ffairs. Like 
Wa.shington, Lincoln ~md Webster he must inspire his followers with 
confidence in order to encourage them in the ps.th of virtue and 
justice. 
The character of the perfect orator must be in keeping with 
his knov!ledge ~md wisdom so he may be a worthy representative of 
those whom he is guiding. He must necesss.rily devote his attention 
17 Ibid, XII, iv. 
~ 
~---------------------------------------------------------------------~ 
14. 
to the formation of an e~cellent character and acquire a knowledge 
of all that isjust and honorable. He must have therefore a 
heal thy wonder e.t the wonders of ne.ture such e.s the constant course 
of the planets and the reappearing of the flowers in the spring-
time, as well as ~ firm understanding of the final goal of 
philosophy ~:md sound rea son. He must not be e" philosopher who 
dabbles solely withfue concept of abstract being, but he must be 
a realistically practical philosopher who can apply his learning in 
the forum. 18 He must ha.ve, be sides, e. complete under·ste.nding of 
civil law which pertains to the laws of the state. A knowledge of 
the customs end religion of the state must also be included in his 
repertoire because much 0f his court room dealings will be 
concerned with these me"tters. He must be e. legal expert in order 
to be able to inform the common people what they may Bnd may .not 
do.l9 
Since educt:Jtion builds on the nature.l abilities of man, the 
orator must he"ve the qua.li ties ....:hich are required in a good 
spe.c>ker. His knowledge of the laws and customs -v;ill 'te his chief 
instrument for defending justice. This knowledge will be supported 
by en equipped batte.lion of words and figureS., power of ime.ginetion, 
s·kill in arre.ngement, retentiveness of memory e.nd grace of 
delivery. He will not shrink from danger and will advance 
18 Ibid, XII, ii, 7-9. 
19 Ibid, XII, ii, 18-20. 
~ ~-----------------------------------------------------------------------~ 1.5. 
enJl'rhere boldly on behe.lf of Justice. His own self-confidence will 
dispel all fear in those who trust him. Finally his vocal 
queli ties must be adequate to even the noise of a la.rge and 
boisterous crowd. 
In every ce.se, whether it concerns the widow's garden or the 
senator's villa, the oretor will give his full attention an~ care 
to the ce.se so that at e.ll times he may show himself a worthy 
defender of the one for whom he spes.ks. The product of this 
system of education must never spee.k s.gainst justice s.nd law s.nd 
order. He will place the welfare of the client above any selfish 
desire for praise. In spea.king, the orator will a.lways conduct 
himself as a gentlema.n in the law court a.nd will never attack 
e.nother me.n 1 s reputation for the sake of showing off his own 
rhetoric. His speeches will be his own and will ha.ve these 
qualities: 
Sed et copis habee.t modum, sine quo nihil nee 
leudsbile nee salutare est, et niter ille cultum 
virilem et inventio iudicium. Sic erunt magna 
non nimi!t, sublimis. non e.brupta, fortia non 
temerarit:l, severs. non tristia, gra.via non tarda, 
le.eta non luxuriosa, iucunde. non dissolute., 
grs.ndia non tumida.. Similis in ceteris ratio 
est ac tutissima fere per medium via, quia 
utriusque ultimum vitium est.20 
Before he is une:ble to be heard over the roar of the crowd 
the perfect orator will retire from active court life and devote 
himself to private study e.nd writing. He will not we.i t until his 
20 Ibid, XII, x, 80. 
~~~----------------~ 16. 
great beam of light bee been reduced to the faint glow of the candle 
to quit the court room, but will leave while he is still the best 
ors.tor in the forum. He will e.fterwe.rds spend his time in prepar-
ing the way for future gener~ttions. Perhe.ps he will interpret the 
1~w for those less skilled than himself or else compose some 
tree.tise on the ert of orEttory for those who are later to follow 
in his footsteps. 
Ac nescio Bn eurn tunc beFJtissimurn credi oporteet 
fore, cum iam secretus et consecratus, liber 
invidia, procul contentionibus farnam in tuto 
colloce.ti t et sentiet vi vus earn, quae post fa.ta 
praesta.ri rne.gis solet, venere.tionern et, quid apud 
posteros futurus sit, videbit.21 
The next step in the pPper is to discover how Quintilian sets 
out to fulfil his purpose of educating the perfect orator. Wha.t 
tools does the Roman educator propose to use in constructing this 
edifice? 
There is so much to be e.ccornplished in the formation of the 
perfect orator thEtt his education must begin practically at birth. 
The fa.ther of the child should entertain the highest hopes for his 
son so that he will miss no opportunity of encouraging the boy in 
his education. The first subject to be studied is Greek. Since 
the child is being raised in a Roman household h~ will pick up 
La.tin na.tura.lly from hearing it spoken. But the longer Greek is 
put off the harder it becomes to learn it. The study of Latin 
21 Ibid, XII, xi, 7. 
~~--------------~ 17. 
should follov.J shortly e.nd then proceed simultaneously with Greek so 
that they may be like the two arms of the body which the lad may 
use at will. The ee.rly proficiency in both subjects will prevent 
the boy from mixing Greek idioms with his Latin which later he 
would. find difficult to remove. The study of reading will follow 
as soon as possible - perhaps when he is but three or four years 
old. Thus the boy 1 s mind will not be e.llowed to lie fe.llow. 
Instead the best possible cul ti va.tion will be made of his quickness 
of intellect a.nd natura.l ability. Quintilian readily admits that 
the profit of these early years ma.y be slight; yet refuses to 
concede thc:t e.ny profit, no matter how small, .is to be neglected. 
The time ge.ined by this early training will profit the child when 
he reaches the stage where his mind becomes capable of a fuller 
understanding. In this way, too, the boy will not be trying to 
pcquire a la.ngua.ge e.t fourteen which he should have me.stered when 
he was five years old. Most of the rudiments of education consists 
in memorizing rules, forms, voca.bule.ry and declensions. For this 
memory work the mind of the young is especia.lly ada.pted. 22 
When our educetor is insisting on the eerly training of youth, 
a.l:'€ not his wisdom end forEsight especially observable'? How well 
he knows the.t if a. child is ever so forced to study that he becomes 
wee.ry of that study, then most of the hope for future progress in 
that branch of knowledge is gone. He realizes that the sa.me hours 
22 Ibid, I, i, 18. 
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~:1nd. the same applice.tion to study c~:mnot be demanded from both the 
kindergE~.rten pupil and the university student. With the very young 
the chief care should. be the.t the child doe·s not come to hate his 
studies end. to dread the bitterness which through them has come to 
him. rro e.void this the studies of the young must be rather an 
amusement than a task. If his hours with his ins tructor can be 
rege.rded e.s merely a serious aspect of the day's play • the chief 
obstacle will be hurdled. The pupil should receive meet praise for 
his answers to the teacher's questions, and should be proud when he 
has distinguished himself by an exceptionally good performance. 
Since the boy is only human there will be times when he will 
give his attention to the birds of the air and the call of the 
we.nderlust rather than to his instructor e.nd the lessons of the day. 
This interest in beauty must be encouraged, but also must be 
confined to 'the prope1• time and pla.ce. Once e.gain the Roman 
educator shows his wisdom. Should the teacher argue with the pupil 
so as to convince him of the fundamental necessity of the matter he 
isstud.ying? Should he punish him for being inattentive'/ What does 
Quintilie.n a.dvise? 
Lusus hie sit; et rogetur et laudetur et 
numquam non feci sse se gue.dee.t, e.lique.ndo 
ipso nolente doceatur elius, cui invideat; 
contendat interim et saepius vincere so putet; 
praemiis etiam, quae capi t ille. aetas, evocetur. 23 
23 Ibid, I, i, 20. 
~· 
: -~----------------------------------------------------------------------~ 
19. 
The pupil should be praised. and encoura.ged by receiving prizes 
sui ted to his a.ge. ·~uintilian realizing that these eEtrly 
instructions may seem stra.nge to many of his readers, sets down his 
reasons: 
Farve. docemus oratorem insti tuendum professi, 
sed est sua etiam studiis infantia; et ut 
corporum mox fortissimorum educatio a leote 
cunisque initium ducit, ita futurus eloquent-
issimus ed.id.i t Bliquando vagi tum et loqui 
primum incerte. voce tempte.vi t et ha.esi t circa 
formas li tterarum. Nee si quid dis cere se.tis 
non est, ideo nee necesse est. Quodsi nemo 
reprehendi t petrem, qui haec non negligende. in 
suo filio putet, cur improbetur, si quid ea, 
quae domi suae recte fe.ceret, in publicum 
promit? Atque eo rnB.gis, quod minora etiam 
fpcilius minores percipiunt, et ut corpora. ad 
quosde.m membrorum flexus forme.ri nisi tenera 
non possunt, sic animos quoque s.d pleraque 
duriores robur ipsum facit.24 
Perhaps 'the ordinary educator would say that a mediocre 
teacher would be quite sufficient for a mind which is only 
beginning to gre.sp the besio fundamente.ls which a.ny teacher knows. 
Yet, even in this early stage the educator avoid~ mediocrity as he 
~rould polio. From the beginning Quintilie.n prescribes the best 
teP.cher for the child. Many other educators teke for grented the 
leRrning of the alphabet as mere routine or neglect it entirely. 
Likewise the consensus of opinion a.mong psychol-
ogists and educators favors the word method 
instead of the letter method and the method of 
the whole instead of the part in memorizing poetry.25 
24 Ibid, I, i, 21. 
25 W. A. Saucier, Introduction to Modern Views of Education, 
Ginn e.nd Company, Boston, 1937, 96. 
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Since the Roma.n realizes nothing plays an~'linsignificant part in 
education, he enters into the problem of teaching the youth his 
letters in a wa.y which will be immediately profitable for him. He 
considers it a waste of time to teach the child the names of the 
letter and not e.t the same time teach him how they appear. 
Quintilian, therefore, will have the letters ta.ught e.ccording to 
both their appeare.nce and their sound. Instead of ha.ving building 
blocks for pley, the child will have ivory letters so that he may 
grow a.ccustomed to their shape through handling them. After this 
introduction he will be given a board in which the letters will be 
carved most accurately. By guiding his writing instrument along 
these lines he will lea.rn to form the letters without error. While 
learning to form these letters, the child will also be developing 
his dexterity and strength of wrist action. Quintilian emphasises 
the importance of writing well: 
Non est aliena res, quae fere ab honestis 
negligi solet, cura bene ac velociter 
scribendi. Nam cum sit in studiis praecipuum, 
quoque solo verus ille profectus et altis radi-
cibus nix us pa.retur, scribere ipsum, tardior 
stilus, cogitationem moratur, rudis et confusus 
intellectu ca.ret; unde sequitur a.l ter dicta.ndi, 
qua.e tra.nsferenda. sunt, labor. Que.re cum 
semper et ubique tum praecipue in epistolis 
secretis et fe.miliari bus delectabi t ne hoc 
quidem neglectum reliquisse.26 
In contre,st to these modern days when children Ere taught the 
alphe.bet by being taught to read, it will be stre.nge to hea:r whEtt 
this educe.tor has to se.y about the ~lrrangement of the greater to the 
26 Quintilian, I, i, 28. 
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less. He insists on teaching syllables first and on these syllable 
being so taught a.s to be impressed on the child 1 s memory. Unless 
the orderly sequence of syllables will naturally conduce to rapid 
ree.ding, for example, puer vidi t PEttrem, Quintilian will encoure.ge 
the child to ree.d slowly end make sure of the individual letters. 
'I'he teacher will be content to have the child read accurately at 
first. Once these letters nre learned well, the boy will be taught 
to construct words with the letters and sentences with the words. 
In contrast to Quintilie.n' s method the system of me.ny modern 
educators insists on speed rather than efficiency. More and more 
matter is to be read. Understanding is secondary: 
Much of school learning ma.y be characterized 
as the recitation of symbols of learning, 
meaning the.t both teachers snd pupils e.re 
satisfied with the mere repetition of meening-
less memorized symbols. Whenever these symbols 
pass for true learning, the fault lies with 
teachers. Pupils do what is set for them to 
do; they follow the directors of learning. 
Pupils memorize theorems, rules, formulas, 
steps, provisions, etc., with never an inkling 
into their deri va.tion or mea.ning or L=tpplice.tion. 27 
The best reasons for Quintilian 1 s position a.re those he himself 
gives: 
Hinc enim eccidit dubitatio, intermissio, 
repetitio plus quam possunt audentibus, deinde, 
cum errarUJmt, etiam lis que.e ia.m sciunt 
diffidentibus. Certa sit ergo in prirois lectio, 
deinde coniuncta et diu lentigr, donee exercitatione 
continga.t emenda.ta. veloci tas. 2 
27 F. A. Butler, The Improrement of Teeching in Secondary Schools, 
University of Chicago Press, Chicago, 1939, 4o. 
28 Q,uintilian, op. cit. , I, i, 32 •. 
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Since this Roman educator is outlining e. complete expose of 
hiS system of education, he does not hesitate to enter into what 
seem to the modern reader insignificant details. For e.xa.mple, 
'krhen Q,uintilian is engaged in delineating the initial process of 
education, he makes certa.in that the boy does not waste his time 
by pra.ctising common everyday words like dog and playmat,e. 'I'he 
teacher prefers him to learn more obscure words, like delineate, so 
that later on he will not have to devote special time and effort 
to learning w·hat he could so easily hElVe picked up in childhood. 
The lines or para.graphs which the child must imi ta.te or copy should 
not be merely l'rords strewn together. They should conta.ln some 
simple more.l lesson like the fable of the fox end the grapes so 
that even e.s a.n old ma.n these aphorisms may recur to him. These 
early impressions will also contribute to the moulding of hie 
chara.cter. 
Memory at this s.ge is the faculty which is capable of most 
development. It is up to the tea.cher to insist that the pupil 
strengthen and. develop it by constant pra.ctice. The child. t s 
pronunciation should be checked by having the child rattle off lists 
of stud led difficult pronuncia tiona, like the seething sea. cea.seth. 
After thoroughly imbibing these first principles of his 
education, the boy gra~duates to-his formal studies in the school of 
Gre.mma.r. In the primary school where the teacher of litere.ture 
reigns, t'tillO things, according to Q,uintilian, must receive special 
~ ~~---------------------------------------------------------------------, 
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Etttention. The first is the art of speaking correctly; the second 
iS the meR"ningful interpreta.tion of the poets. Here once :again the 
master <lisplays his pedagogics.l wisdom by indicating that a 
thorough study of these t'\'.o.ro subjects would erect an incomplete 
founda.tion of grammar. Along with these must be coupled the art of 
writing, spea.king correctly, and criticizing the v.·ri ting and 
speaking of others. The art of v.rri ting must go he.nd in hand with 
the s.rt of spee.king. Correct ree.ding necessarily precedes 
interprete.tion and in bothreeding and interpretation criticism has 
1 ts own task to perform. It is not enough to have :tf.:a.d the poets 
Alone, no matter how thoroughly, but every kind. of writing must be 
studied for the vocabule.ry a"s well e.s the subject matter. In this 
me.tter Quintilia.n shows us something that ma.ny modern educators are 
tending more end more to forget, namely, tha,t a.hsolute 
specia.lize.tion in o11e field is even more dangerous than e. slight 
smattering of knowledge in many fields. 
If we look e.t the modern American university, 
we he.ve some difficulty in seeing that it is 
uniformly either one. It sometimes seems to 
approximate a kindergarten at one end and a 
cluster of specialists at the other. The 
specialists are frequently bent on collecting 
more and more informa.tion ra.ther than grappling 
with funde.menta.ls. So much is already known, 
so much is being discovered, so many new fields 
a.re opening up, that this approe.ch requires more 
courses, more hours, more la.boratories, a.nd more 
depe.rtments. And the process has carried with it 
surprising losses in general intelligibility.29 
29 R. M. Hutchins, No Friendly Votce, The University of Chicago 
Press, Chicago, 1936, 28. 
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In the school of gra.mma.r there must also be lessons in music 
bece.use li tere.ture would be incomplete without some mention of 
metre and rhythm. To understend the poets in their measurement of 
time ~he pupil must know some astronomy since frequently the poets 
tell time by the po~ion of the stars. It is a prerequisite to the 
philosophy of ne.ture, concerning which the poets consistently treat, 
to know at least the fundamentals of philosophy. So here the whole 
foundations of the study of oratory must be la.id: 
Eloquentia quoque non mediocri est opus, ut de 
quaque eerum, quas demonstra.vimus,·rerum dicElt 
proprie et copiose. Quo minus aunt ferendi, 
qui ha.nc artem ut tenuem a.tque ieiunam 
cavillEl.ntur, quae nisi ora.toris futuri fundaments. 
fideliter iecit, quidquid superstruxeris, 
corruet; necessaria pueris, iucunda. senibus, 
<'iulc.is secrretorum comes et quae vel sola in 
omni studiorum genere plus habea.t operis quam 
ostentetionis.JO 
The tee.cher to insure a thorough and complete knowledge of the 
li terPture must linger long on the fundementa.ls. The boys must 
learn the intricacy of the subject which will not only sharpen his 
wits but will ene;ble him to exercise the most profound knowlea.ge 
8nd erudition. In the beginning he will necessa.rily dwell on 
minutiae and fundamentals like the sounds of, a, e, i, o, u, and on 
rea.ding, writing end arithmetic. For eren in the d.istinguishing of 
two like sounds ce.re must be taken because many ears. me.ke no 
distinction at all. This distinction between similar sounds must 
30 Quintilian, I, iv, 5. 
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be learned for correct a.nd polished spee.king. The young boys must 
begin, therefore, by leerning - amicus, e.mici, H. , e.nd amo- e.mare-
ame.vi- amatus, otherwise they will adve.nce to their next subject 
ill-equipped. In contrast to this wisdom of getting the simple 
things well, we find many modern educators insisting on quantity 
rather than quality. 
As for the rest of us, we he.ve taught our 
students in hs~rmony with the worst American 
tre.di tion. We have etssumed the.t they could 
learn nothing except in the classroom or from 
textbooks. The :reecJ.ing periods e.t Harvard and 
Ye.le a.re ridiculous because they show how little 
time those universities feel should be devoted 
tc thought. Courses get longer and longer. 
There are more ~nd more of them. The number 
of hours in the classroom is the measure of the 
le bore of both teB cher e.nd student. And the 
hours in the ole.ssroom are devoted to the 
exposition of detai1.31 
Even in the time of the emperors teachers were more eager to 
display the knowled.ge e.lready impe.rted to their students than to 
give them more knowledge. Against this custom Quintilian warns: 
Nomina declinare et verba in primis pueri sciant, 
neque enim aliter pervenire ad intellectum 
sequentium possunt; quod etiam rnonere supervacuum 
era.t, nisi e.mbi tiosa festinatione plerique a 
posterioribus inciperent et, dum ostentare 
d.iscipulos circe. speciosiora ma_lunt, compendia 
morerentur.32 
The Rome.n educator thus insists that enough time be given to 
fundamentals to make the journey into the real literature more eesy 
end pleesa.nt. 
31 Hutchins, 37. end Saucier, 373 
32 Quintilie.n. I. iv. 22. 
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In the.intensive grounding required for correct speaking and 
writing this educator devotes careful attention to the treatment of 
barbarisms and solecisms. He indeed gives such minute attention to 
them that he tends to become tedious. And yet this drill is 
necessary because faults in words and word connection would 
certtdnly be e. very noticeable a.nd detra.cting part of s.n ora.tor' s 
address. In opposition to this the modern educator would object 
that such minute details would clutter up his mind rather than 
educa.te the student to a, fine point of perfection. Instead, me,ny 
of these present-day educators would be teaching the student the 
name of Henry VIII's fifth wife. 
We have in every university in America the 
interesting spectacle of pure scientists 
teaching in ways which cannot be reconciled 
with the way they work. They offend e.s much 
as, or more than, the rest of us in filling 
their students full of facts, in putting them 
through countless little measurements, in 
multiplying their courses, in insisting they 
have more of the student's time so that they 
can give him more information, and in dividing 
up their subJects into sme.ller end sma.ller 
bits.33 
Correct spelling, the elimination of barbarisms from writing 
and speaking, the correct placing of accents in both writing and 
rhetoric, the ousting of solecisms from their sentence 
constructions play e.n importe.nt role in this ste.ge of the youth's 
educe.tion. There are me.ny deta.ils, of course, but e.s Q,uintilie_n 
33 Hutchins, 36 and Butler, 40. 
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continually insists, the boy is a virgin field. Only by sowing the 
right crop of knowledge can the teacher develop that field to the 
fullest possible fertility. 
For the ce.sual reader Q,uintilian at this point becomes dry and 
uninteresting e,s he enters into the fine points which require 
8 ssiduous attention in the school of gremme.r. For the young 
tea.cher, however, he is a ceaseless font bubbling up information. 
He becomes a source of freshness not only for the study of Latin 
grB.mme.r, but for all gramme.r study in a.ny lEmguage. The Rom~.n 
dwells at length upon the etymology of words and the analogy by 
which we can arrive at their gender and declension. With a keen 
sense of discernment he ridicules the absurdities to which these 
arts of etymology a.nd analogy have been carried. 34 He treats rules 
for correct writing a,t length and cautions against laying aside 
these rules as mere ornaments and as serving no pra.ctical purpose. 
Entering into the rules for ree,ding Quintilien gives one that 
stood, is standing, a.nd must stand for s.ll ages to come. 
Unum est igi tur, quod in hac pe.rte praecipia.m: 
ut omnia. ista, fa.cere possit, intelligat. Sit 
autem in primis lectio virilis et cum suavitate 
que.dam gre.vim: et non quidem prose.e similis, 
quia et carmen est et se poetae canere 
testantur.35 
Should those e.uthors be reed who will give examples of 
34 Quintilian, I, vi, 33 e.nd )6. 
35 Ibid, I, viii, 2. 
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bee.utiful style and form e.nd yet who will not trouble the boys with 
much thought content? Would it not be easier for the students to 
concentrate on developing gra.cious form without bothering about 
intellectua.l content? No, sa.ys Quintilian becuase education is an 
over-all process and the fecets of the mind must all be trained at 
once as much as possible. 
Sed pueris, quae me.xime ingenium alant atque 
animum augee.nt, praelegenda; ceteris, quae a.d 
eruditionem modo pertinent, longa aetas spatium 
d.a.bi t ••• St:mcti tas certe et, ut sic dicam, 
virilitas ab lis petenda est, quando nos in 
omnia. delici~rum vi tie. dicendi quoque ratione 
defluximus.36 
Here once again Quintilia.n indice.tes fra.nkly that his method 
of education is e.n unusual one and is full of surprises to all 
except those endowed with common sense. He gives a summe.ry account 
of the trAining the youth will receive in the school of grammar 
which corresponds to the modern high school. This school is to be 
devoted to learning how to speak and write. 'I•he ree.der would 
expect him to ret forth his progre.m for speaking e.nd writing and be 
done with 1 t. But after Quintilia.n has written the rules for these 
b!o branches of knowledge, he takes the next logical step without 
compunction. 
Nam iisdem fere annis alirum quoque disciplinarum 
studia ingredienda sunt, quae, quia et ipsae 
Artes sunt et esse perfectae sine orandi 
scientla possunt nee rursus ad efficiendum 
oratorem se.tis valent sola.e, an sint huic operi 
36 Ibid, I, viii, 8,9. 
rr-----------------------2~9. 
i 
necessariae quaeritur. • •• Aut quo melius vel 
defendet reum vel reget consilia, qui citharae 
sonos nominibus et spatiis distinxerit? ••• 
Quibus ego primum hoc respondeo, quod M.Cicero 
scripta ad Brutum libra frequentius testatur, 
non eum a nobis in~titiu oratorem, qui sit aut 
fuerit, sed imaginem quandam concepisse nos 
animo perfecti illius et nulla parte cessantis 
.•• nos mirabimur, si oratio, qua nihil 
preestantius homini dedit provio_entie.., pluribus 
a.rtibus egeat, quae, etiam cum se non ostendunt 
in dicendo nee proferunt, vim tamen occulta~ 
suggerunt et te ci te.e quoque sentiuntur'l "Fui t 
aliquis sine lis disertus": sed ego oratorem 
vola. 11 Non multum adiiciunt 11 : sed e.eque non 
erit tatum, cui vel pe.rve. deerunt; et optimum 
quidem hoc esse conveniet; cuius etiamsi in 
ard.uo spes est, nos tamen praecipiamus omnia, 
ut sal tern plura. fie.nt. Sed cur d.eficie.t animus? 
Natura enim perfectum oratorem non prohibet, 37 
turpiterque deaperatur quidquid fieri poteet. 
No subject which in e.ny way can directly influence or help the 
pupil to e. tt8in his goal of being the perfect ore.tor ~rill be 
omi ttecl in this system. MusH~ ~md matheme.tics will ple.y an 
importent role in 1he child's education bece.use the rhythm of music 
is helpful in ga.ining control over the emotions of the audience. 
Its influence is able to gway the orator's listeners with its 
eloquence Rnd power. The knowledge of mathematics will assist in 
exercising the mind of the future orator. It will give him 
genere.l quickness of perception, as well e.s a working acquaintance 
1-Ji th numbers E'"nd figures. In work with numbers logice.l development 
is of prime importance in the proof. Fortbere is certainly no 
greeter ergument in ore.tory the.n the logical proof of the ce.se. 
37 Ibid, I, x, 2-8. 
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In this question of :--n·oof, mathematics (geometry) and oratory are 
essenti&lly the same. In geometry w~ have the proof that the 
squHre of the two sides in a right a.ngle triangle are equal to the 
squa.re of the hypotenuse. In ore.tory we find: All bad men should 
be banished. But Catiline is a b~.d ma.n. Therefore Catiline should 
be ba.nished. In both, the argument goes from what we,s certs.in to 
what before we.s unknown. Since both Ms,thematics s.nd ore.tory use 
the syllogistic method, they have to work hand in hand for the 
future ora.tor.38 
When the child is prepe.red to enter the school of rhetoric, 
Quintilian once more is in conflict with most modern educators. 
Are there to be a certein number of credit-hours for a definite 
number of yee.rs required in the school of gre.mma.r? Must the 
student go through the progressive sce.le of stistics before he can 
enter the school of rhetoric? Me.ny moderns hemmed in by 
restrictions say, yes. 
The application of progressive principles of 
teaching, then, should be continuous, consti-
tuting a unified program from the kindergarten 
through the graduate school •••• Our conclusion 
is the,t if the project method or any other method 
is effective in one st~ge of education, it is 
useful in all stages. Commonly, from the primary 
grelles to senior high school, tee.chers condition 
children to follo\\r instructions re ther than to 
exercise initiative and resourcefulness. They 
tell them whe.t to do and ho"t-.r to do it. But 
38 Ibid, I, x, 34 and 37. 
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pupils who have been thus habi tue.ted e.re poorly 
prepared to profit by the freedom sometimes 
given them at the beginning of e.dolescence in 
the senior high school.39 
.31. 
The Rome,n educator says, no! He states the.t the boy should. 
proceed from one school to another, "lfuen he is fit. 114-0 Yet with 
another display of wisdom which is completely in keeping with the 
system so far, Quintilie.n insists the t the two schools of knowledge 
should be only re.tionally distinct. The boy is not to make such a 
complete shift from one school to the other that he drops one 
subject when he takes up the other. 
Neque hanc (ut aliqui pute.bunt) festinationem 
mee.m sic quisquam celur.mietur, tanquam eum, 
qui sit rhetori traditus, ebducendum protinus 
a grs.mme.ticis putem. Dabuntur et illis tum 
quoque tempora sua, neque erit verendum, ne 
binis preeceptoribus oneretur puer. Non enim 
crescet sed dividetur, qui sub uno miscebatur, 
labor, et erit sui quisque operis magister 
utilior·41 J 
'!'hen the Ed.ucator discusses what will be included under the 
hee.d of rhetoric. From the very @eginning he cautions tempere.nce 
in the boys 1 disple.ys. When they are listening to e.n ors.tion, they 
will wish to show their approvs.l. It is only too easy to do this 
in e. we.y which will disrupt the cle.ss s.nd prevent the good effects 
intended from the oration. Applause is a germ for good or evil. 
A mutual e.id society tl:mugh indiscriminate e.pplause must be gus.rded 
39 Saucier, 294. 
40 Quinti1is.n, II, i, 7. 
41 Ibid, II, i, 1.3. 
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against from the very beginning because it is areal foe to genuine 
stud:,r. If even the worst performance will merit thunderous 
appleuse, it \'!rill te.ke away incentive for genuine study end 
preparation. The pupils, like a radio studio audience catching cue 
to leugh from the announcer, should lePrn to te.ke their cue from 
the tee~cher so they me.y the more eesily distinguish between that 
which is pre.iseworthy and that which is not. 
Then the educator proceeds to develop the subjects which 
should be taught end given chief attention. In the school af 
rhetoric there must be a gradual progression from one type of study 
to ta.,_e other. It would be e.s foolish for the pupil to attempt a 
.1' 
forensic address in his first endeavor as it would be for him to 
attempt an epic poem the first time he tried to write poetry. The 
boy will be given bits of learning in proportion to the point to 
which he hes advanced. These bits of learning will be like clues 
on a treasure hunt, for their purpose will be to encourage the boy 
to go farther in his search. The teacher must Bdjust himself at 
all times to the needs of his pupils. At first the boy will write 
out the full narration and then memorize it and deliver it. Let 
the boys be imaginative and even go to excess in their diction end 
word pictures. Life and experiences will tone them down, but life 
will utterly fail to develop imagination and exuberance if it has 
not already been encouraged and developed in the boy in his early 
years. 
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Illa mihi in pueris ns.tura minimum spei dederi t, 
in que. ingenium iudicio pra.esumi tur. Me.teriam 
esse primum volo vel abundantiorem atque ultra 
qu~m oporteat fusam. Multum inde decoquent 
enni, mul tum retio lims.bi t, e.liquid velut usu 
ipso deteretur, sit- modo unde excidi possit 
et quod exsculpi; eri t aut em, si non s.b initio 
tenuem nimium lsminam du~erimus et qus.m 
ca.eletura e.l tior rumpa t. 2 
Due attention is given here to the teacher's hs.ndling of his 
pupil. There must be order and discipline in the classroom, but 
care must be taken to a.void gree.t severity. Strictness, yes, but 
severity e.nd the fee.r resulting therefrom, no~ The teacher must be 
reesone.ble in dealing with his young cha.rges beca.use a.t this stage 
of their tre.ining the young minds Pre so very impressionable. 
Praise can help them, but unreason~tble corrections can hinder their 
work seriously. The·teacher should work with the boys and at least 
occesione.lly dictate whole themes of his mm to hEtve them commit to 
memory e.nd recite in class. Improvised impromptu speeches must not 
be permittefl, for they lead only tol::ad habits a.nd. the exercise of 
natural faults. At the first stage the aim of both teacher and boy 
should be to produce something t-rorthy of approva.l. As the pupil 
adv~.nces fa.rther he will be brought closer a.nd closer to the point 
of speaking fluently. 
In the beginning of this course in rhetoric the themes will 
consist of defending or refuting the credibility of a story or a 
42 Ibid, II, iv, 7. 
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ne.rre..tion of history. In due time the student will proceed to 
declsmation on the virtues or vices of famous men. The next step 
will be a comparison of the natures of two men: and later, actual 
accusations egainst prominent vices, beca.use these declema.tions 
were then so much in vogue in the law courts. As the powers of the 
student increa.se, they should be applied to the pra.ise or 
denunciation of certain laws which will a.llow for more deliberative 
and controversial oratory. 
in hoc assuesce.t, huius sibi rei nature.m faciat. 
Ille demum in id, quod quaerimus, aut ei ·proximum 
possit evadere, qui ante discet recte dicere 
quem ci to. 43 . 
Quintilie.n keeps steadily to the path he ha.s determined 
for himself in this system of education when he chooses Livy and 
Cicero as '1he e.uthors to bE studirc1. Afterwards the authors who 
most closely resemble Cicero in style and content are to be 
permitted for the pupils t rea.ding. Cato a.nd the Grace hi should be 
avoided, especially at first, because as The Roman critic says: 
fient enim horridi atque ieiuni; nam neque 
vim eorum adhuc intellectu consequetttur et 
elocutione, quae. tum· sine dublin era.t optima, 
sed nostris temporibus aliena est, contenti, quod 
est pessimum4 similes sibi rnagnis viris videbuntur.4 
After the pupils' mind and style ha.ve been formed by Cicero and 
Livy and other Romans like them, the older authors may be read, for 
their robust vigor e.nd virility will me.ke the youngsters oratory 
43 Ibid, II, iv, 17. 
44 Ibid, II, v, 21. 
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shine ~ri th Pn added grace. Here, too, Quintilian 1 s contempora.ries 
maS be studied for their style, ra.ther the.n for their content and 
ideP.ls. 1+5 ·~uintilian then proceeds with the unrolling of the 
foundations.of the school of rhetoric by discussing the writing and 
delivering of speeches. He recommends memorizing the speeches of 
famous orators Rnd historians rather than the boys' own original 
compositions. These more famous ora.tions will provide more 
liberty in~livery and more leeway in style. If the boys succeed 
in memorizing the speeches of others, they will certainly find no 
difficulty in memorizing their own speeches later. From the 
speeches of other men the pupils will acquire a more a.bundant 
voca.bulary, e command of artistic structure, and a plentiful supply 
of figures of speech which will be genii ready at their beck a .. nd 
cell in the forum e.nd la.w courts. 46 Here e.s in the school of 
literature there must be no fruit of the tree of knowledge left 
untHsted. Every sort of ore.tory must be known a.nd practised so 
thPt the students may ea.rn the title of "perfect ora_tor. 11 
Q,uintilian does not e.ttempt to prescribe fixed end 
uncha.ngeable rules for oratory bece.use he well knows that rules 
-will ha.ve to fit the style of speaking; just as the fashion in 
clothes he.s to fit the season of the year. The a;yle of spea.king 
~'ill have to be adjusted to the personal! ty of the orator. Each 
45 Ibid, II, v, 23. 
46 Ibid, II, vii, 1-5. 
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spee.ker \<Till have to ad .1ust himself to nature and his own tP-.lents 
so es not to be set in a tli:x:ed e.rtificial mode which would not 
Etllo·w- personal freedom Rnd exercise e.ccording to the individual 
nt?ture of each one. But if you ere to reap a ha.rvest, you he.ve 
first to plow end sow; and this our educator insists upon: 
Hulto lebore, a.ssiduo studio, va.riE. e:x:ercitatione, 
plurimis e:x:perimentis, sltissima prudentia, 
praesentissimo consilio constat e.rs dicendi~ 
Sed e.diuvatur his quoque, si tarnen rectam viam, 
non unam orbitam monstrent; e qua declinare 
qui crediderit nefes, patie.tur necesse eflt 
illa.m perfunes ingredientium te.rdi tatem. · 7 
No"r that the complete system of Q,uintilian 1 s progra.m of 
educntion hs stEen delinee.ted, this pa.per ce.n proceed to the 
specific subject stated in its title, "The Role of the Teacher in 
Q,uintilien.'' This paper does not propose to undertake a discussion 
of the minute details 'tr!rhich rne.ke up the teaching of rhetoric. Nor 
will it attempt a consideration of the differences which Quihtilian 
mpkes in his P:X:planation of different words and expressions. Nor 
again does it undertake e treatise on the art of oratory as se~ 
forth by Quintilie.n. It vrill not a.tt empt a minute and detailed 
description of the various stages of schools in the education of 
the perfect orator. This paper, finally, is not concerned with e.n 
eulogy of Quintilia.n, the man B.nd educe.tor. 
The purpose of this thesis is, then, to consider the role of 
the teecher in Quintilian 1 s pedagogical system. It will enter into 
47 Ibid, II, xiii, 15. 
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8 consideration of the intellectual, ped9.gogical e.nd moral 
qualities of the tee.cher in J.~uintilian. Its purpooe fins.lly is to 
show why these definite qualities are a prerequisite for the 
successful outcome of the education of the perfect orator •. 
rr--------1 
CP..APTER II 
THE INTELLECTUAL AND PEDAGOGICAL QUALITIES 
OF THE TEACHER 
After he.ving shown the full effect of Quintilian 1 s system of 
education, the paper will now proceed to the main part of its 
subject in the discussion of the requisite qualities, both 
intellectue.l and moral, of the educBtor himself. Quintilie.n really 
sets no definite chapters a. side for this spe9ific purpose. Here 
and there in the first, second e.nd twelfth books he expresses 
himself so forcefully as to leave no doubt in the reader's mind 
whe.t he 'tolrishes to se.y. In these second and third chapters, 
therefore, much of what is said will be drawn by induction from the 
me.in bod.;t of the Rome.n t s work. The purpose '!'rhich Quintilian sets 
for his system of education will give the first hint as to the 
qualities required in the teacher. The perfection of the finished 
product will provide another clue in our search. The method which 
he pursues throughout the whole system is a third landmark and the 
final clue in our search which will lead to the treasure. 
The finished product of this educe~tional system ie to be the 
perfect orator who will be of perfect che"racter. Ne.turEtlly, a.s we 
may infer from his general purpose, the boy will always be 
striving to incree.se his powers of rhetoric. At the se.me time 
because of example Bnd encouragement he will be trying to form a 
38 
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perfect chara~cter in himself. Anyone is e.lwe.ys influenced very 
much by the ones with whom he deals the most. The child in his 
e~trly training especie.lly will be very much in the compe.ny of his 
teacher. It follows, therefore, that the boy willbe influenced 
largely by his instructor. The student will call on his teacher 
for help in his difficulties with his school work. The boy will 
elso depend on the teaeher for the fine example which he require-s 
so much. To instil confidence and trust in the boy the teacher 
must ha.ve all the queli ties which the boy is striving to acquitte 
for himself. 
Since the lB.d during the course of his training must acquire 
e. knowledge of everything which will aid him in becoming a more 
a.ccomplished ore. tor, the first quality in the teacher must be that 
of certain knowledge. His duty it is to instruct the boy in all 
branches of lee.rning. If his own knowledge is not clear and 
relie.ble, he cannot be expected to be able to give whe.t is required 
a_ny more trum muddy WEtter can be expected to give the te.ste of 
fresh spring water. If the boy asks questions of a. teacher who 
merely hems e.nd he.ws without giving a straightforward answer, the 
pupil cannot be long expected to maintain his interest and thirst 
for new bits of wisdom. The tee.cher must have on his finger-tips 
the broe.der points, e.t least, of subjects ranging from geometry to 
music. And must he not know where end how to find the answers to 
e.ny difficulties which at the moment he is une.ble to answer? 
I 
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Q,uintilien e,nswers the objections of those who say: "Well, then, i:f 
e.n ore tor hes to speP-.k on every subject, he must be the master of 
all arts; and this is impossible!" 
Possem hie Ciceronis respondere verbis: Mea 
guidem sententia ~ ~ poterit omni laUde 
cumulatus orator, nisi erit omnium rerum 
ma.gnarum e.tque e.rtiUril s"CC€rltiam consecutus; 
sed mihi satis est eius esse oratorem rei de qua 
dicet non inscium. Neque enim omnes causas 
novit, et debet posse de omnibus dicere. De 
quibus ergo dicet? De quibus didicit.l 
The teacher, therefore, must be fully equipped for his task. Not 
even the slightest deta.ils can be slighted, or disa.ster results! 
Equidem omnia fere credo posse casu aliquo 
venire in officium oratoris; quod si non 
accidet, non erunt ei subjecta. 
Ita sic quoque recte di~imus, materiam 
rhetorices esse omnes res ad dicendum ei 
subj e~tas;. quod quid em pr oba.t etie.m sermo 
communis.~ 
Along with this quality of certain knowledge must go a firm 
self-confidence. The teacher must have assurance in his own 
ste.nd<".rc': s and judgments bece.use the teacher t a ,judgment i a often the 
supreme authority of the boy.3 If th~ supreme authority falters, 
the whole system will e.s surely totter end eventually fa.ll as a. 
house built on sand. 
The second cha.racteristic of the teacher must be his sense of 
discrimina.tion. The instructor must ha.ve a knowledge and insight 
1 Quintilian, II, xxi, 14. 
2 Ibid, II,·xxi, 19. 
3 Ibid, I, Vii, 30. 
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into a boy's ability and needs. Each boy will differ from every 
other one in a thousand ways. This sense of discrimination will be 
required in the teacher to assist him in seeing the difference 
bet~een individual boys and to~just himself to their individual 
enc, peculiar needs. If he does not ha.ve this sense of 
discriminBtion, he will be trying to form the boys like jello in 
little tin ce.sts - which is e.ll right for jello, but not for boys. 
Virtus praeceptoris haberi solet neo irnmerito 
diligenter in lis, quod erudiendos suscepterit, 
notare discrimina ingeniorum et, quo quemque 
natura mexime ferat, scire. Nem est in hoc 
incredibilis quEtedam varieta.s nee pauciores 
animorum paene quam corporum formae.4 
Along t-li th this specia.l adapta.bili ty the 'teacher must rave a common 
method which is suited for the boys as a class. 
Nam proprietates ingeniorum dispicere prorsus 
necessarium est. In his quoque certum studiorum 
facere delectum nemo dissuaserit. Namque erit 
ali us historiae magis idoneue, e.lius composi tus 
a.d ca.rmen, ali us utili a studio iuris, ut nonnuli 
rus fortasse mittendi. Sic discernet haec dicendi 
magister, quomodo pa.laestricus ille cursorem 
faciet aut pugilem a.ut luctatorem a.liudve quid 
ex iis, qua.e aunt sacrorum certa.minum. Verum ei, 
qui foro destinabitur, non in unam partem 
e.liqua.m sect in omnia., quae aunt eius operis, 
etiam si que difficiliora discenti videbuntur, 
elecborEmdum est. Nsm et omnino supervacua. erat 
doctrine., si natura sufficeret. An si quia 
ingenio corruptus a.c tumidus, ut plerique aunt, 
inciderit, in hoc eum ire patiemur? Aridum atque 
ieiunum non alemus et qua.si vestiemus'? Nam si 
quaeda.m detrahere necessarium est, cur non sit 
adiicere conceseum? Neque ego contra naturam 
pugno. Non enim deserendum id bonum, id quod 
ingeni tum est, existimo, sed eugendum addend.umque 
quod cessa.t • .5 
42. 
Included in this .!'!Cute discrimination of what the boy needs 
8 nd can he.ndle must be an over-e.ll discrimina.tion in the whole of 
th€ boy 1 s training. From one boy the teacher 'Will pe.tiently he.ve to 
drPW out the answer to his question. This will be like pulling 
teeth one by one. With enother boy he will have to content himsel~ 
with the lecture method. With a third he will use the example, 
prBctice, e.nd correction system most profitably. If education is 
to Attain its full effect, as is easily seen, much of the progress 
will ul timPtely depend. on the teacher 1 s ha.ndling of the individual 
boy. There cen be no set rules for this receuse eB ch one must have 
a specie.l a.dapta.tion of rules for himself. The teacher must show 
his discriminatory wisdom not only in the selection of subjects 
end in the apecia.l hB.ndling of the boys, but as well in the fine 
points of grl'tmme.r and rhetoric. It is his task to point out 
bErba.ri ems, e s well as solecisms, in 'tr.Ti ting and speaking. His 
judgment in these me.tters, as we have already seen, is the ultimate 
criterion in these matters. 
If the instructor here lacks discrimination and judgment, the 
speech a.nd writings of the young orator will be full of those 
faults which will prevent his success in the law courts. The 
distinctions in both usage and style will depend on the teacher 
beceuse he is the pupil t s guiding star in such mEttters. If he 
fails, then this whole system of education from its very beginning 
will be unable even to approa.ch its goa.l of producing the perfect 
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orator. 
His example and conduct before the b:oy will alao eventually 
determine whether or not the product of the school will be of 
perfect character. Th~ young lad will be so much influenced by the 
conduct of the teEtcher the.t he will desire to imi ts.te him in any-
thing he does.6 In the beginning the boy is like the monkey who 
v'ill learn good tricks or bad just as they are displayed before 
him. 
The possession of e. well-ba.lanced judgment is the third e.nd 
. 
one of the most importa.nt qua.li ties which Quintilian demends of 
the tefl.cher. In he.ndling such an impressionable mind e.s the 
teacher encounters in his young pupil certainly nothing is more 
importe.nt then sound judgment. The mind end heart of the youth are 
like clay in the hands of the sculptor; so much·so that the youth's 
formation is completely in the te~cher 1 s hands. He has the power 
to feshion e. perfect statue or to leave him deformed through 
carelessness and haste. If the teacher lacks the judgment to be 
able to discern the innate qualities of the lad.before him. and if 
he has not the sensibility to a.pprecie.te the youngster's background 
a.nd e.bili ties, then right from the ste.rt he will ceprecia.te his 
cht:mces of influencing and forming the perfect ore,tor. The teacher 
is to gufde the pupil not only in the pursuit of k~owledge, but in 
6 Ibid, IX, 2. 
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the pursuit of a life-long happiness and peace of heart as well. 
This happiness is to consist in the possession of virtue first 
acquired and put into practice in the early years of his trAining 
tmd educe.tion. Much of this he.ppiness -vdll depend on the goal the 
bOY has e..nd on the means he takes to e.chieve this goal. Since it 
will be the boy 1 s early ~acher who will present the ideals and 
purpose in living to him, much of his happiness will dt=pend then on 
those idee.ls. 
Since his Judgment will be the ul time.te criterion of disputed. 
questions in class, he will have to be most cautious in employing 
the la.st word in e discussion. In his attention to the fine points 
of lv-ri ting and speaking, this cha.racteristic of sound judgment will 
stB.nd him in good stea.d. If he were to give long lists of 
exceptions, like a list of B.ll the irregula.r verbs in the Latin 
lBngue.ge, then the boys would have a_ papyrus full of lists, but 
he&.ds empty of knowledge. If he takes those lists e.nd gives them 
to the pupils in~e form of exRmples or apt illustrations, then he 
will be administering the ca.stor oil in the form of a ce.ndy be.r. 
The young students could then accustom themselves to the practical 
application of the rule without the bother of learning a 
complicated list of wo~ds. 
The teacher will e.lso select the boy's ree..ding. Here once 
more the responsibility for lhe result of the system will fe.ll upon 
his judgment. If the teacher should select mediocre poets and 
t 
orators for the young man to imitate, then-he is developing only a 
mediocre orator, for if you always rece a horse at the pace of nag~ 
tben he will never be sble to compete with thoroughbreds. If the 
teacher, on the other hand, selects the right passages from Horace 
a.nd Vergil together "'1 th those from Cicero a.nd Livy, the boy will 
make a.cquaintance wl th the best in the literature. This way he 
will have the opportunity for developing into the best or~:ttor in 
the forum. 
Ideoque oDtime institutum est, ut ab Homero 
a.tque Vergilio lectio inciperet, qua.mquam sd 
intelligendas eorurr: virtutes firmiore iudicio 
opus est; sed huic rei superest tempus, neque 
anim semel legentur. Interim et sublimitate 
heroi.carminie animus e.dsurgat et ex me.gnitudine 
rerum spiritum duce.t et optimis imbuatur. 
Utiles tragoediae, alunt et lyrici; si tamen 
in his non auctores modo sed etiam partes 
operis elegeris, ..• Sed pueris, quae maxime 
ingen1tu2 ala.nt atque animum auge~:mt, praelegenda; 
ceteris, qus.e ad erudi tione~ mocLo pertinent, 
longe. aetas spe.tium de.bit. Multum e.utem 
veteres etie.m Le.tini conferunt, (que.mqam 
plerique plus ingenio quam arte valuerunt) in 
primis copiam verborum, quorum in tragoedie.s 
gravites, in comoediis elegantie et quidem 
~ , 7 velut ~TTt.,I·HrptJs inveniri pot est. · 
As the boys progress, the teacher must introduce them to a 
new form of writing a.nd spePking. He must t ea.ch them to tP.ke the 
sayings of e.n Pncient a.uthor a.nd then repe.int them in their ol'm 
words. Sometimes the boys will hHve tO embellish the story. At 
other times they ~Jill lea.ve out irreleve.nt parts. 'Ihe sound 
7 Ibid, I, viii, 5, 8. 
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08 peble judgment of the teacher will have not only to instruct, but 
el80 to set an example for his charges. 
Igi tur Aesopi fA.bella.s, quae fabulis nutricularum 
proxime succedunt, narrare sermone puro et 
nihil se supra. modum extollente, deinde eandem 
gre.cilitPtem stLl.o exigere condiscant; versus 
priwo solvere, mox muteti~ verbis interpretari, 
tum r;ar8phra.f:ii suda.cius vert ere, qa et brevie.re 
quaedam et exorna;re salvo modo poet~e sensu 
permi tti tu!'. Quod opus etia.m consummatis 
professoribus diffic-ile qui commode trfJctaveri t, 
cuicunque discsndo sufficiet.B 
The teacher 1 s solid judgment becomes even more important when 
it is considered how much the master's criticism of the boy's work 
makes for good or evil. His criticism will be the final work as 
far as the class is concerned. Ma.ny good or evil ha.bi ts, therefore 
will be planted in the young minds according to the habits of the 
teacher himself. He will tlh:e"ys tend to criticize by the standa.rds 
I 
he himself uses and follows. Unless these standards are the very 
best, the boys will regress rather than progress by the criticism 
in class. 
Vultum igitur praeceptoris intueri tam, qui 
e.udiunt, debent, quEtm ipse qui dicit; 1 ta 
enim proband~ atque improoa.nda discernet, si 
stilo fecultas continget, auditione ludicium.9 
The teacher must have the insight required to ~e into the 
cher~1cter a.nd c.bili ty of each, a.nd to judge accordingly hol': ea.ch 
indi vidue.l is to be handled. If ha makes El point of strengthening 
the led's \<rea.k points while encoura.ging and. forv;arding the subjects 
8 Ibid, I, ix, 2. 
9 Ibid. II. ii. 11. 
1n ~Thich the youth is proficient, then the finished product will 
certainly be a well-rounded orator. The boy will avoid the 
disabilities of the ovf'r-specis.lize.tion system which plants the 
same crop year and year and takes no cognizance of the needed 
rottottion. 
Today, filled with useless facts,60 per cent of 
l-Jhich he he.s ha.d to repeat to pe.ss countless 
que.rterly tests, his intellectual interest 
stifled by the hopeless prospect of e.cquiring 
all the information he is told he must possess, 
the student treads his l'Jeary round, picking 
up e. fragment here end a fragment there, until 
he hes been examined on fre.gment after fre.gment 
end has served his time. Without intellectual 
gr2sp or scope, with the belief thet thought 
is memory e.nd. specule.tion ve.ni ty, with no 
obvious incentive but the need to make a living, 
he becomes the proud product of our institutions 
of higher lee.rning.lO 
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With e.ll knowledge e.s his background, with ct.iscrimination in 
the use of his learning and. talent, e.nd with sound. judgment in 
directing youth the teacher next requires assiduous ettention to 
details to make the other qualities efficacious. This is the 
fourth quality in the teacher upon which Quintilia.n insists so 
strongly; namely, an assiduous~tention to minor details Rnd thus 
a proper fulfillment of the task entrusted to him. With the young 
especially one cari never be too ce.reful about the little dete.ils.ll 
Each brick is e.ll importe.nt in construction a.nd one flaw spells 
ruination. It is simple enough for the teacher to dwell on broecd 
outlines, on general rules a.nd structure. To keep checking up on 
rr--------48. 
little things consistently, as we cen easily understand, soon 
becomes a killing grind. It is the same ss in construction, for 
building !it house is not too difficult, it is mixing cement and nai1 
1ng boards which can drive the builder to distraction. 
Still, it is this daily repetition and insistence on the small 
observe.nces e.nd minor details that are going to insure the success 
of the entire program. If the fine points, the careful observance 
of custom, the correct punctuation and pronunciation, the balanced 
style, a modula.ted pitch a_nd tone, e.nd the little things which a"re 
so noticee.ble to the e.udience of a reader or speaker are not 
observed, then it will not benefit the orator to have a grandiose 
ml!mner of epee.king and writing. His good points of style will be 
drowned in the flood of apparently insignificant errors. 
The teacher, therefore, must devote much time to accentuating 
the rules for correctness in both writing e.nd :mpeaking. He must 
insist time end ege in on a. simple stre.ightforl•Terd style, for it is 
in the mPJte-up of youth to embellish re.ther then to tone down. 
This means that the teacher has Plweys to be reminding his pupils, 
end to be checking them conste.ntly in their orations Pnd composi t-
iona. By giving them good example in his Y.Jon speaking a.nd writing, 
th~ teacher will help them to~come so accustomed toe smoother and 
simpler style thPt it will become second nature with them. The 
te8cher, in order to earn the title of teacher, must dwell long on 
the elementary details rr speaking e.nd writing so that the boys will· 
l 
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be well grounded in the fundamentals on which they will be building 
ror the rest of their life. Once more Quintilian replies to one 
objecting to the use of thereat teacher right from the very 
beginning. 
alter ille etiam frequentior, quod eos, qui 
a.mpliorem dicendi fgcul tE~tem sint consecuti, 
non putant ad minora descendere, idque interim 
fieri, EIUia fastidia.nt pra.este.re bane inferioribus 
curam, interim quia omnino non possint. Ego 
porro eum qui nolit in numero preecipientium 
non habeo, posse autem maxime, si velit, 
optimum quemque contendo; prlmum, quod eum, 
qui eloquentia ce:beri s praestet, illa. quoque, 
per quae ad eloquentiam pervenitur, diligentissime 
percepiase credibile est; deinde, quia 
plurimum in pre.ecipiendo valet re,tio, quae 
~octiseimo cuique plenissime est; postremo, 
quia nemo sic in m~ioribus eminet, ut eum 
minora d~ficiant.l2 · 
As pe.rt of his duties the teacher must e.sk questions to 
escertein hol>r well his pupils a.re follm.rlng him, ~s well e.s to test 
the powers of criticism in his youthful audience. 
Neque solum haec ipse debebit docere praeceptor 
sed frequenter interrogare et iudicium 
discipulorum experiri. Sic audientibus 
securitas aberit nee quae dicentur superfluent 
aures, simulque & id perducentur, quod ex 
hoc qua.eri tur, ut invenia.nt ipsi et intelliga.nt. 
Nn.m quid aliud e.gimus d.ocendo eo a, quem ne 
semper docendi aint?l3 
Also in this characteristic of assiduous attention to his 
duties must be included. a.n ~ecute observation of the needs e.nd 
special abilities of each boy. If he insists on as much time being 
12 Quintilian, II, iii, 4. 
13 Ibid, II, v, l). 
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given to those subjects which the boy dislikes a.s to those tows.rds 
which he is naturally inclined, the teacher is liable to give the 
child ~ distaste for knowledge of any kind. In his dem&nds on the 
leds end in his e,ssignments for the individual boys he rnust take 
ce.re thE\t these s.re a.ccommodated to ea.ch character. It is more 
than foolish, es we may infer, to give a boy who cannot get 
m&thematical concepts hour after hour of extra drill on formulas, 
and never give him a \.:ord of encouragement Pbout the language study 
which he likes end in which he is proficient. The teacher i$ not 
to relinquish his attempts to teach the boy e.ny rertain subject, but 
merely to present a.ll subjects in proportion to inclina.tions and 
netura.l talents. 
Nee umquam me in hia discentis annie offendat, 
si quid superfuerit. Quin ipsis quoque 
doctoribus hoc esse· curae velim, ut tenera.s 
adhuc mentes more nutricum mollius alant et 
se.tit:tri velut quodam iucundioris disciplinae 
le.cte patiantur. Eri t il1ud plenius inte4im 
corpus, quod mox a.dul te. aeta.s a stringa.t.l 
Since the child is being trained in the art of being a. fine 
writer, it is to~ expected that the fifth quality of the 
instructor in this system would. be his ability to write in a 
polished manner. A teacher who knew little or nothing concerning 
the elements e.nd fine points of cornposi tion could he.rdly be 
expected to produce an author with a beautiful style of expression. 
If the boy is to have a mastery of usage, style and diction, then 
14 Ibid, II, iv, .5. 
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1 t is ea.sily inferred that Quintilit:m 1 s instructor must also have 
tbe qualities of style, diction and correct usage. 
Ie.m cum omnia oratio tria habeat virtute a, ut 
emendata, ut dilucida, ut ornata sit (quia 
dicere apte, quod est praecipuum, plerique 
ornatiu subliciunt), totidem vitia, quae aunt 
supra dictis contraria, emendate loquendi 
regulEtm, que.e gremmetices prior pars est, 
examinet ••• Prima barbarismi ac soloecismi 
foeditas absit. Sed quia interim excusantur 
haec vi tia e.ut consuetudine aut euctori tete 
aut vetustate aut denique vicinitate virtntum 
(nam seepe e figuris ee. separa.re difficile est), 
ne qua tam lubrica observe.tio falle.t, a.cri ter 
se in i!blud tenue discrimen gramma.ticus intendat, 
de quo nos la.tius ibi loquemur, ubi de figuris 
oretionis tracta.ndum eri t. 1.5 
Besides being a correct a.nd polished writer, the young student 
is also tooocome the perfect orator. No one would expect a man who 
lisped or who could not fashion a whole sentence at a time to be 
able to instruct another in the art of spea.king with vivid 
expression a.nd eloquence. So here Again it is easily inferred that 
the next qua.li ty of Quintilian 1 s teacher must be that of being ra 
polished orator. As no two occasions ever call for the exact same 
type of !!l.ddress, one of the first duties of the teacher will be to 
e.cqua.int his pupils with the different styles of ore.tory e.nd the 
appropriate place and occasion for each. Along with this he will 
ha.ve to tee.ch them voice and tone modula.tion so that in every 
instance the speaker's words mEJ.y ca.rry their full \1\reight and 
expression. In this respect the teacher will be like the comic 
JS Ibid, I, v, 1 end .5. 
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actor in producing sounds and expressions so as to demonstrate to 
hiS class exactly what he means. 
Ne illas quidem circa litteram delicias his 
magister feret, nee verbe in faucibus patietur 
eudiri nee oris inani te.te reson~='~re nee. quod 
minime sermoni puro conveniat, simplicem vocis 
neturam pleniore q~odam sono circumliniri, quod 
Graci l(co(..'T,t77"•1T'~fll.cr}H!"~~~~dicunt. Sic appele.tur 
cantus tibierum, quae praeclusis quibus clarescunt 
for,stminibus, recto modo exi tu gra.viorem spiri tum 
reddunt. Curabit etiem, ne extremae syllabae 
intercidant, ut par sibi sermo sit, ut, 
quotiens exclamandum eri t, la.teris cone.tus sit 
ille non capitis, ut gestus ad vocem, vultus ad 
gestum accommodetur.l6 
Then, too, the teacher in knowing his theory of oratory 
thoroughly must be e ble to ~cide wha.t speci2.l type eE ch boy should 
cultivate for his own. It is well to be able to speak in ma.ny 
different manners, but it is necessary to have a special menner of 
speaking sui ted to himself just a.s each successful baBe ball pitcher 
he s 2 special pitch a.ll his own. From his own knowledge of ora. tory 
the teacher must be e.ble to guide the boy in his imi ta.tions and 
epecial efforts in securing a suitable style. It will, of course, 
be impossible e.nd inadvisable t,o imitete e.ny speaker exactly. 
Still, the pupil ce.n pick out certa.in qualities or tones which are 
most sui ted to his type of spee.king and by imi ta.ting them perfect 
his own delivery. But this imitation and selection will depend to 
a great extent on the instructor and his powers of eloquence. 
16 Ibid, I, xi, 6. 
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Utile deinde plerisque visum est ita quemque 
instituere, ut propria naturae bona doctrina 
foverent et in id potissimum ingenia, quo 
tenderent, adiuva_rentur; ut si quia pa.la estra.e 
peritus, cum in aliquod plenum pueris gymnasium 
venerit, expertus eorum omni modo corpus 
animumque discernat, cui quisque cetamini 
praeparandus sit, ita p~qeceptorem eloquentiae, 
cum sagaciter fuerit intuitus, cuius ingeniuffi 
pres so lima toque genere dicendi, cui us e_cri, 
gre.vi, dulci, aspero, ni tido, urbana maxi me 
gaud eat, i te. se comrnodaturum singulis, ut in 
eo, quo quisque eminet, provehebatur; quod et 
t?diuta, curs. natura magis evalescat, et qui in 
di versa" duca.tur neque in iis, qui bus minus a,ptus 
est, satis possit efficere et ea, in quae natus 
videtur, deserendo faciat infirmiora ••• Si vero 
liberalior materia contigerit et in qu~ merito 
t?d spem oratoris simus a,ggressi, nulla, dicendi 
virtus omittenda. est. Nem licet sit eliqua.m 
in partem pronior, ut necesse est, ceteris 
teJnen non repugnabi t, e_tque ea cure. peri a facie t 
lis, in quibus erninebat;I7 
'rhis l{Ut lity of the tet?..cher' s being a perfect oretor is summed up 
by Quintflie.n: 
narnque ea. causa. vel mElxima est, cur optima cuique 
pra.eceptori tra,dendus puer, quod apud eurn 
diacipuli quoque rnelius 1nst1tut1 aut dicent, quod 
inutile non sit 1rn1tar1, aut si quiderraverint, 
statim corrigentur; at ind.octus ille etiam 
proba,bi t fort1::tsse vi tioee_ et pla.cere audienti bus 
iudicio suo coget. Sit ergo tam eloquentia quam 
moribus praestantissimus, qui ad Pftoenicis Homerici 
exernplum dicere ac facere doceat.l 
If a perfect writer and speaker is to be produced, helpful 
cri t ici srn is required. '!'he sixth qua.li ty required in Quint ilian t s 
tF?a,cher, therefore, is tha:t of being s.n expert critic. He must be 
17 Ibid, II, viii, J and 12. 
18 Ibid, II, iii, 11. 
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eble to teach by pointing out the mista.kes e.nd the excellent work 
of the students. Many men are capable and self-assured writers and 
speB.kers, but when they come to judge enother person' a work a.re 
incapa.ble of a.ppreciating his strong points a,nd indicB.ting his weak 
ones. For the instructor this quality of being a~itic must go 
hand-in-he.nd with the other que.llties of being e.n expert writer e.nd 
spea,ker. Otherwise, we ma.y judge, ell his other pov..•ers will not be 
able to secure the end of perfect oratory required for those placed 
in his ce,re. 
~uintilia.n t s instructor, Just like any other tea.cher, must be 
able to point out the youths' failings in their writing and 
s}:.lcaking. He must be e.ble to perceive their mistakes, show why 
these points ere mista.kes, e.nd help in remedying the si tua.tion. In 
giving his students the principles of writing end speaking he will 
shm .. j them by illustre.tions from the poets and ore.tors whe.t points 
Pre to be ~oided in their writing and speaking. in this way he 
~ill werd off the budding errors and will be able to concentrate 
more on the finer points of style and expression in correcting the 
boys 1 themes. 
As the most importe..nt pe.rt of speaking, in the beginning, is 
gEtting accustomed to hearing the correct thing and underst~nding 
why it is correct, he will reed or have one of the boysread sel~ct~ 
ions fro~ the orators. The teacher will then indicate why the 
orator used this form of expression or this order of words in place 
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of some other. He will indicate why the orator used this to get 
the utmost besuty from the picture or poem and why such a manner 
\\B.S most cs.lculeted to win the a.pproval of the a.udience. Through 
such criticism the boys will ~come adept in the use of their talen 
Interim, qule. prima rhetorices rudimenta 
tra.ctemus, non omi ttendum vicletur id quoque, 
ut moneem, quamtum sit collaturus ad profectum 
discentium rhetor, si, quemedmodum e. &,rammetlcis 
exigitur poete.rum ene.rre.tio, ita. ipse quoque 
historiee ~.tque etlam ms.gis orationum lectione 
susceptos a se disclpulos instruxerit; •.. At 
dernonstare virtutes vel, si ~uamdo ita incidat, 
vitia, ld professlonis eius atque promissi, 
quo se megistrum eloquentiae pollicetur, 
me.xime proprlum est, eo quidem valid.lua, quod 
non utique hunc 1eborem docentium postulo, ut 
ad gremium revocatis cuius quisque eorum velit 
libri lectione deserviant. Nam mihi cum 
facllius tum etlem multo videtur magis utile, 
facto silentio unum aliquem (quod ipsum 
imperari per vices optimum est) constituere 
lectorem, ut protinus pronuntietioni quoQue 
assuesce.nt; tum expos! te. ceusa, in quam scripta 
legetur oratlo, (nam sic clf:trlus quae dicentur 
intelllgl poterunt) nihil otiosum patl, quodque 
in lnventlone quodque in elocutione s.dnotandum 
erit, na.rr::mdi lux, brevltas, fides, quod 
aliquando consillum et quam occulta calliditas 
(nemque ea sole in hoc ar•s est, qua.e intelliq;i 
nisi ab artifice non possit); quanta delnceps 
in dividendo prudentla, quam subtilis et crebra 
a.rgumente.tio, qui bus viribus inspiret, que. 
iucundi ts.te pc rmulceat, quanta in ma.ledictis 
asperitas, in iocis urbsnitas, ut denique 
dominetur in edfectibus atque in pectora 
irrumpat enimumque iudicium similem lis, que.e 
dicit, efficlat. Tum in ratione eloquendi, quod 
verbum propr_ium, ornetum, sullil.lme; ubi empliflce.tio 
laudanda, quae virtus ei contraria, quid speciose 
trB.nslatum, quae figure. verborum, quae levis et 
quadrata sed virilis ta.men compositio.l7 ' 
17 Ibid, II, v, 1 and .5. 
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From what has been alr eady noted of the certain knmvledge, 
discriminRtion, sound. judgment, polished writing end spea.king, 
e.ttention to dete.ils, end cri tice.l ebili ty which ere essential 
notes of QuintiliEln 1 s instructor it is easily d,educed that he must 
heve at least a touch of genius himself. It is not difficult to 
dre.w forth the qualities which must go with Q,uintilian 1 s te8.cher 1 s 
intellectue.l fecul ty. Since he is the one l':ho he.s to judge the 
capsbilities of the youth under him so as to lead each in the way 
best sui ted to him, he must certainly be endowed with e.n acuteness 
of mind. ancl a fine ewareness or sensibility e s rege.rds individual 
che.racter end atte.inment. This intellectual perception is the 
seventh quality required in the teacher. The perfection of the 
finished product '\~trill cepend le.rgely on the steady progression the 
, young mt=m mekee from study to study and endeavor to ende~tvor. He 
must never be called upon to exceed his strength or yet to be left 
in a. class ~.rhere he has alread_y derived the fullest possible a.mount 
of benefit. 
The instructor must be logicel himself to be a.ble to see the 
logica.l progression of steps. 20 He must be sympa.thetic with the 
boy• s moods so e.s to know when to encourage him to take the next 
step upvJe.rds. The tee.cher must also know when and how to introduce 
the other subjects which the future orator will need. The youth 
knot·rs that he is studying to be an orator. If he sees no 
20 Ibid 
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connection betvreen the subject he is engaged in and the fina.l goal 
of speAking in the forum, it is quite likely he will slight the 
present subject. The boy's interest is most important 2nd must be 
~ept e.li ve. 
The teacher, there~ore, must be e.ble to show the pupil how 
geometry end music and the study of the poets will me.ke him a better 
orPtor. Unless he is so able to sum up the vt:trious steps in the 
tprogression, the student will soon be lost in a. la.byrinth where the 
~r~:dls a.ll lee.d nowhere since there is no fixed goal. The child 
will wander lost in the blind maze of facts, figures, classes, and 
~ooks without a.ny know+edge of where he is going, as so meny of the 
students seem to be doing in the modern system of education. To 
e;ive but one instance; 
If enlarging the social vision of the child ever 
enters the teacherrs mind as a leading 
objective for the li tera.ture course, it is not 
commonly expressed in theory or practice. The 
content of the course evidently is judged to be 
veluable ma.inly e.s e. medium for fostering literary 
a.ppreciation and s.s furnishing me.terial for 
examinations. The teacher'passes over the mines 
of · sociologica.l and philosophical truths seemingly 
without the least inkling of their presence. Thus 
he fa.ils to see the t 11 li ters.ture ma.y be studied 
in its concrete, huma.n context and so become the 
expression, not only of artistic qualities, but 
of a complex social, economic, and political 
background. 11 21 
If the instructor can present the bold outlines of the system 
to the boys in a we.y which they ce.n appreciate, then the ma.in 
12.1 Sa.ucier 112 
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roblem of me.inteining their interest '\'iill be solved. vlhen the boy 
ees where he is going, he will find it much easier to find his way 
nd keep to his path which will lead to the final goal of perfect 
Along with this intellectual qu~lity of logicality the 
eacher must have a great deal of intellectue.l prudence. His 
udgment in disputed matters is the lest decision. It is he who is 
o decide the r~:tte of f-rogression in the pupil 1 s studies. He is to 
e the exeiLplar of the correct spee.king e.nd writing. He is the 
tudent 1 s sole intellectual guid.e, so if he is not prudent with 
olomon t s prudence and yet daring with the de.ring of lion trainers, 
system will not have a chance for success. 
Since the tee.cher is to be the pupil t a sole guide in his stud-
he must be imbued with those qualities which will help him to 
nfluence his che.rges. It is his te.sk to give the students the 
astor oil of all knowledge - the fundamentals. If he is not the 
font of lucidity, he Will not have e. chance to introduce the 
into the mysteries of good dpeeking and writing. The next 
equisite quality in the teacher, therefore, is that of clarity. 
he tee.cher is e medium for the knowledge of his pupil; it is y_ui te 
clear that on a bright day you can see for great distances, but if 
the medium. ie dull and ha;y you cannot see e.t all. He has first to 
ave e full knowledge of the subject with which he is dealing. His 
tee.ching e.bili ty has. to meke this wre.i th of knowledge something 
tangible that the youth can grasp without too much difficulty. The 
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aster's manner of presentation, his methpd of repetition, his 
esponse to questions will all determine collectively whether the 
ystem is to succeed or not. If he has all the other ~~lities 
hich Quintiliap insists upon, P.nd does not h~1ve these peda.gogice.l 
ualities, then he is a complete failure. 
sed hunc disertum praeceptorum prudentem 
quoque et non ignarum docendi esse oportebit 
su~aittentem se ad mensuram discentis; ut 
velocissimus quoque si forte iter cum parvule 
fR.cie.t, det mb.num et gradum suum minue.t nee 
proceda.t ultra qua.m comes poesi t. Q,uid't si 
plerumque eccidit ut faciliore aint Pd intelligendum 
et lucidiore. multo, quae e. doctissimo quoque 
dicuntur? Nam et prima est eloquentiae virtue 
perspicuitas,22 
Just e,s freshness makes food, the substance of the body, 
e.lete.ble,so does freshness make knowledge, the food of the mind, 
asily digeate.ble. This is the quality which will endea.r the 
ee.cher to the hee.rts of bis pupils, namely, e.n exubere.nt freshness. 
he 1Pe.cher could be a s clear and lucid· as the sunbeams a.nd yet be 
neble to give his pupils s. share -in this knowledge bece.use of his 
rid pre~entation of the subject. An arid soil kills the best seed 
.nd a dry teacher can too easily ruin the intellectual h~rvest. The 
nstructor must be able to present his subject. in such A. way that 
boys will went to make the knowledge of th~t subject their own. 
he subject, whatever it is, geometry, syntax, rules for writing, 
ractice in e.ddressing e.n s.udience, must entice the young hearts in 
entice the young minds. If they appreciate it, the pupil 
2 Q,uintilian, II, iii, 7. 
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will tussle e.vidly to ldn the me.stery of any subject matter. If the 
teecher does not instill this interest e.nd will to lee.rn in his 
students right from the beginning, then there will result e distaste 
for intellectue.l endelwor in the young minds. This distaste al'lr!ays 
tends to cra.mp e.nd confine the boys' enthusia.sms and endeavors to 
8 cquire '!llrholesome knowledge. 
Quepropter in primis evitandus et in pueris 
praecipue mPgister aridus, non minus quam 
teneris s.dhuc ple.ntis s1:ccum et sine humore 
ullo solurn. Inde fiunt hurniles stetim et 
velut terram spectantee, qui nihil supra 
cotidie.num sermonem attollere audeant. Me.cies 
illis pro sanitate et iudicii loco infirmitas 
est, et dum satis putant vitio carere, in id 
ipsum incidunt vitium, quod vi~tibus cerent. 
Quare mihi ne rnaturites quidern ipsa festinet, 
nee musta in lt=~.cu statim a.ustera sint i sic et 
e.nnos ferent et vetustate proficient.~:::::) 
Then finally the teaching knowledge of the teacher is going to 
ple.y a. most importa.nt p13.rt in this drama of producing the perfect 
ore,tor \'.rho is a.lso the man of perfect character. This teaching 
~:~..nowledge is the lt=~st quality T,~chich Q,uintilian requires in his 
.~.nstructor. Q,uintilie.n himself has said all that can be said on 
llhis point of the necessity of the science of teaching. He is 
e.nswering the objection that Etn inferior teacher will be better than 
!n accomplished orator in the early stages of the child 1 s training: 
2) 
Q,uid ergo? non est quaedam eloquentia meinr, 
quam ut ea.m intellectu consequi pue!'ilis 
infirm!ta.s possit? Ego vero confiteor: sed 
hunc disertum praeceptorem prudentem quoque et 
Ibid, II, iv, 9. l~. ~ --------------------------------------------------------------~ 
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non ignarum docendi esse oportebit summittentem 
se ad mensurPm discentis; .•• Nam et prima est 
eloquentiae virtue perspicuitas, et quo quia 
ingenio minus valet, hoc se magis attollere 
et dile.tere conPtur ut stature. breves in digi to a 
eriguntur et plura infirmi minantur. Nam tumidos 
et corruptos et tinn~los et quocunque alio 
ce.cozelie.e genere pecc&ntes certum he.beo non 
virium sed infirmi te.tis vi tic le.borare, ut 
corpore. non robore sed valetudine inflantur et 
recto itinere lR.ssi plerumque devertunt. Eri t 
ergo etiam obscurior, quo quiGque deterior.24 _ 
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These, then are the intellectual rmd pedagogica.l q ue.li ties 
vJhich Quintilie.n demands of the teecher in his system of educetion. 
The final elm of the process is to produce a perfect orator who is 
also a perfect man. The production of a perfect orator, a man 
skilled in 1•~ri ting and speaking, "toTith a oroe.d knowledge of ell 
subjects which in eny way perta.in to his field of endee.vor, require 
e tee.cher ~,Tho is e skilled ora.tor E.nd e.uthor e.nd who is ecque.inted 
w:tth the many subjects which go hand in hand with forensic 
excellence. The teacher, thus, must have t:t certain knowledge of e.]. 
subjects. He must have keen discrimination a.nd e. sound judgment, 
He must be a polished writer end e.n elegant speaker. He must be a 
critic of no mean ebil:tty who has the faculty of reasonirig which 
will enable him to.guide the young boys under his care. And 
finally he must be e.s lucid in his tee.ching e.s he is exuberantly 
fresh in his manner of pre~entAtion. A te~cher with such qualities 
as these will be ce.pabl€ of stooping to the pupil's ilievel end 
instilling in them the funde.mentale and habits which are so 
24 Ibid, II, iii, 7 and 9. 
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necessary for a successful orator. Such a teacher will be 
sensitive in his dealings with boys and will have a fine 
sensibility regElrding his che.rges e.nd their ever-recurring 
proble:ms. This teAcher will be capable of guiding the boys and of 
jucg\.ng their respective talents and a.bili ties. He will thus be 
eble to assist them in a.tte.ining their goe.l. Such a. man, in short, 
Kill be equipped to e.ccomplish the fine.l purpose of Quintilie.n 1 s 
system by turning out e finished orator who is perfect in his 
me.nner, presentation, e.nd e.de.pta.bili ty and who is at the same time 
a me.n of perfect chRre.cter. 
~-------. 
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CF..APTER I I I 
THE MORAL QUALITIES OF 'l'HE TEACHER 
Thus fe.r this pe~per ha.s attempted to show the.t the theory of 
education proposed. by Quintilian t::tims to produce e perfect orator 
who is also e men of sterling character. In the preceding che.pter 
the intellectual e.nd pedagogice.l qualities required. in the teacher 
have been e:x.ph:ined so a.s to indicate how important are these 
qualities in the formation of the perfect orator. In this present 
chapter the thesis proposes to discuss the moral qualities of the 
tea.cher in reference to the simultaneous development of the pupil' a 
chara.cter. It would be as logical to expect EJ crol-l to give birth 
to en ee.gle as it -v,rould be to expect e. poorly educe. ted mEm to 
produce e. spee.ker who would be perfectly educeteci even down to the 
least dete.ils. Likel':ise it would be absurd to suppose th8.t e. ma.n 
of mora.l decrepitude could produce s. men of perfect cha.racter since 
e. me.n t s chare.cter depends so le.rgely on his environment, his 
compa.nions, and his. instructors. 
Again in this chapter most of the matter must be gathered by s. 
process of ind.uction. Quintilian does not go into very explicit 
dete.il e.l:out the tea.cher 1 s vittues. But from e. considere.tion of 
whet he expects his teEtcher to do and of the influence he intend.s 
this instructor to wield it, is easy to compile e. list of the mora.l 
qualities which are a prerequisite for the complete success of the 
63 
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teacher in this e.nd in a"ny other system of educa"tion. 
The teacher meets the boys at the age when they s..re most in 
need of guidance a"nd direction. A tea.cher who is not of sound 
chera.cter himself ~rill da.mage his pupils infinitely more than 
anyone could suppose. A few heedless words here and there, an 
ina.dvertent move, a. show of sloth or le.ziness a.re like P. smea.r of 
pigment which spoils the picture before it is really begun. The 
purity of the teacher's chars.cter, on the other ha.nd, ca.n have such 
e profound influence on the boy that it will never be forgotten. 
By his a.dvice and ~Ja"tchfulness the teacher will ward off all 
corruption from the young spirits. He will thus enable them to get 
a running stert in pursuit of virtue end the perfect life. 
Nsm et edulti fere pueri Pd hoe praeceptores 
transferuntur et a.pud eos iuvenes etiam fa"cti 
perseverant; id.eo que maior adhibenda. tum cura 
est, ut et teneriores a.nnos ab iniuria sancti ts"s 
docentis custodiat et ferociores a licentia 
gravitas deterree.t.l 
As pa..rt of this first moral qua.li ty of goodness which vould be 
A.n integra.l part of his charG.cter, we CE.n ea"sily infer ths.t the 
teacher• must have perfect self-contr·ol in such e wa.y as to ga.in the 
pupil's respect a.s ~!ell a.s their esteem. He must resemble a. fa.ir 
sky which can cloud up during a storm. For if the teacher is so 
self-~ontrolled and with such absolute serenity that he ca.n never 
bring himself to show displecsure, it will 1::e worse for the youth 
I Q,uintilien, II, ii, 3. 
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then if he ha.d no self-control at e.ll. If he la.cked control of hie 
temper or of hie anger, the boys would live in fear of his 
punishments. They would keep order, e.n order proportion.s.te to the 
order of prisoners in Ja.il, a.ll set to break out at the slightest 
opportunity. Such a. tea.cher might exert no influence outside cla.SE 
hours, but, e.t lea.st, his cl~:tss during school hours would not re-
semble B. ple.yground or e. circus with clow-ns, flying erA.sers, and 
gelloping horses. The teacher who hes too perfect control of 
himself will h8ve the opposite trouble. In the beginning the boys 
would esteem him outside the classroom, but the classroom itself 
woulfl. soon be a ma.d sha.mbles. 
' When the boys discovered the teacher could not be aroused, the 
teacher would soon find that he had lost control and that not he, 
but the boys were in charge of the classroom. Along with this lose 
of control in the class would go also the loss of the boys 1 
confidence and esteem outside cla.ss hours. Much less than forming 
men of solid virtue, the instructor would be helping to form men 
without rega.rd for authol'i ty. From this 1 t can be seen r>hy 
Quintilie.n re.nks control of the pupils a.longside of purity of 
cha.re.c t er in the teacher. 
et ferociores a licentia gravitas deterreat. 
Neque vero sat est aummam praestare abstinentiam, 
ni~i disclplinae severitete convenientium quoque 
ad se mores estrinxerit.2 
2 Ibid, II, ii, 4. 
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To keep control of the boys the teacher must have a sense of 
his o't-m e.uthori ty. This poe session of commanding authorjt;y' is the 
second ~oral quality required in the teacher.3 We can induce what 
this must necessarily meAn. The teacher certainly has to be strict 
in his deP.lings with his pupils, or else he will oo useless to them 
as an instructor. He must be strict to keep them in order and to 
instruct them in ell brs.nches of knmdedge. On the other hand., he 
must not be severe. Severity will alienate their affections from 
him e.nd te.ke e.way thet influence which Q,uintilian is banking on so 
heavily in forming the youth's character. Severity means harshness 
and harshness mea.ns a lack of serenity a.nd control. A lack of 
serenity end control reveals a trait of character v.rhich the young 
lads will soon grasp and play upon. All euthori ty e.nd influence 
then vanishes and the whole cause is lost. Strictness, though, 
means steediness which supports moderation and control. The 
teacher's moderation end control will allow his pupils to laugh in 
the classroom and enjoy themselves at the proper times. It will 
mean that despite the strict discipline the boys will be eble to 
enjoy their hours of confinement each dey. They will thus be to 
find the utmost plea sure in their school life, just e.s in e.ny other 
good thing. 
With this strictness must go the property v.rhich ll!tll prevent it 
from becoming severity. This property is geniality, and is the 
3 Ibid, II, II, 4 end 5. 
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tllird more.l quell ty which Q,uintilien requires in the teacher. 4 The 
teacher must be genial and alwe.ys ready to t-iel come with a smile cry 
bOY coming to him. This will help him to exert the influence and 
render the full amount of help which the entire system presupposes. 
Here there is a caution against something approaching geniality, 
but torhich is its worst enemy, a.nd this is too much femiliari ty. If 
the tee.cher is too fe.miliar with one or a few white-haired boys, 
then he autom~tically loses his influence over the~st who will fee 
th~tt they hold only a \veak second pla.c€ in his a.ffections. If 
somehow or other he should manage to attain an equilibri~m of greet 
familiarity with all his pupils, then the whole order of·his class-
room would be disrupted since he would fear to breek the bonds of 
friendship by reprimending any boy who got out of' order. 'I'he whole 
system would be torn asunder at its very foundations by the boys 
casting orf the influence and authority of the teacher. 
Since the purl ty of his cha.racter will shun a.nything spurious, 
the teacher will have the fourth moral quality of being frEe from 
a.ll affecte.tion. He will not try to impress his pupils with an 
a.ff'ected dignity of e.n a.ssumed manner of spea.king. If he mould put 
on airs to furtther his influence with his students, he will find. t 
that throv.;ing dust as a screen not only blinds the on \\rho sees it, 
but drives him away as well. 'I'he very candid lads will not teke 
long to discover anything unne.tural in their instructor. If they 
4 Ibid II. II S 
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see this would-be disguise in his cl~tssroom manner, they will be 
afraid to approach him with their personal problems leat he should 
betray confidences by s_n unna.tu1~a1 e,pproa.ch to their problems. All 
this the educator sees clearly as he lists the qualities which the · 
instructor in his system must have. 
Non austeritas eius tristis, non dissolute sit 
comita-s, ne inde odium hinc contemptus oriatur • 
•.. Minime iracundus, nee tamen eorum, quae 
emendanda erunt, d.issimulator, simplex in 
docendo.5 
Since the boy needs parental affection as much as he needs 
food and drink, Quintilian insists thet the teacher must have 
~lao a ps.renta.l attitude towards the boys under his ca.re. This 
attitude of a father towards his son is the fifth moral quality 
demanded in the teacher. The pupils cannot be merely a business 
proposition for the teacher; that the students attend classes 
tP.ught by the teacher for a. c erta.in number of hours, end that he in 
Y'eturn receives a certs.in stipend. This is a fault of much 
modern educEtion where the tea.cher seems content if the pupil be 
mouse-like end not disturb the class. The~acher is content to 
carry the burden of the class, as long as the students do not cause 
e. disturbt:mce. 
Teachers often fail to reali1.e that pupils must 
ps.y the price for every ability acquired; a .. nd, 
as a result, teaching frequently becomes the 
process of lifting, ca.rrying, dre.gging, pulling, 
shoving, a_na. otherwise e.ssisting pupils along to 
,..~---. 
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the end of the course, subject, or term. Teachers 
do the reading, the exolaining, the thinking, 
the telking, the appreciating, the devising, the 
ple.nning; the problems e.re teecher-..-Jorked, the 
reasons ere teacher-thought-out, the formulas a.re 
teecher-derived, the e.ppa.ratus is teacher-set-up, 
the beautiful is teacher-selected, the wicked is 
teacher-condemned, the right is teacher-praised; 
all the.t the pupils do is to reme.in pe.ssive, to 
listen, to copy, to memorize, Rnd finally to 
recite or write at a steted t~me what they can 
squeeze out of crammed minds. 
This is depersonalizing education because a teacher is trying to 
know e person by~uttihg him on the spot where he cannot be himself. 
The results of this a.re only too appe.rent in the he.lf-educated boys 
of unformed, end sometimes even deformed, character vJhich me.ny 
schools today are producing.? 
The teacher must have a care for the boy as if he were his 
own precious child. 'Io ettcin this parental e.tti tude the teacher 
cannot be content with respecting the'person of the boys end 
trea.ting them vJi th dignity. Love for his cha.rges is of the 
greatest importance since boys sense nothing more quickly than 
genuine love. If the teacher truly loves them, they will certainly 
recngnize it a.nd. repe.y him with like love. The boys, too, will 
const~ntly strive to do well so as to merit this love of the 
teacher's. This love coupled with his inteliectuel Qualities will 
enable the instructor to realize the full roope of the educational 
6 Butler, 64. 
7 Hutchins, op. Cit., 57. 
system by producing a man of perfect character who is likewise a. 
perfect oretor. 
Sumat igitur snte omnia parentis erga diacipulos 
suoe animum, ac succedere se in eorum locum, a 
qui bus sibi liberi tra.c'lantur, existimet. Ipse 
nee hsbeat vitia nee ferat.8 
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The moral quality which follows immediately upon this one of 
pe.rental reg.?rd is the.t of kindliness to his young charges. Since 
the boys e,re still only boys, though they be the ones destined to 
be the best of men, there will ~lways be a certain amount of 
restlessness and commotion. The~acher himself, not so long ago a 
boy, will readily sympathire with this restlessness and co~notion. 
By ~dmonition end gentle ~arning he will be able to subdue the 
ltvely spirits much more sffectively than by the use of floge;ing or 
other booily punishment. By reining in quietly the teacher will 
gain the boys' respect aa they~e he is really trying to help 
them. 
In correcting them, es occasion demands, the instructor must 
be extremely careful to avoid sercasm end abuse. Sarcasm and abuse 
are like a bully attacking a child who has his hands and feet tied. 
Neither the child nor the boy a in the cla.sbroom can strike bf:lck. 
'I'he tea.cher can me.ke a fool out of the ::roung pupil without fear of 
retort. Such ebuse cen mEtke the lad sullen end uncomplient, and_ 
give his character that definite twist for life. As ~uintilian 
8 Quintilian II. ii c and II ix, 1. 
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says: "In emendando, quae corrigenda erunt, non acerbus minimeque 
contum~linsus; nem id quidem multos ~ proposito studendi fugat, 
quod quidam sic obiurg&nt quasi oderint."9 
By kindness, on the other hend, the instructor can ga.in the 
boy's confidence and support so that he will be able to hEve the 
tremendous influence for good which is expected of him. This 
1-dndness will be shown not only in disciplinary matters, but eYen 
more so in the instructor t s teaching method and personP.l e.pproa.ch. 
i'!e suppose thP.t the teacher will hP.ve to e.nswer exe.spere.ting 
~uestions when he pFrsonslly would much rather go on with his class 
in the new metter. It is only too easy to sne.p off r:ry answer e.nd 
continue with the cle.ss. That precisely is whet irritetes the boy. 
He asks a question because he seeks information, just as he takes 
P mechinE ap~rt to see the plece and purpose of each cog. This 
ought to be encourage~ ~ince the boy's best trPining will come 
through the medium of questions as~~ted ~md graciously e.nd honestly 
enswered. 
T~e kindnPss of the teacher's manner in asking questions of 
R.ll the boys a.nd in striving to help rether than h:i_nder the youths 
in their responses will be greatly appreciated by the boys, who 
will gain greater confidence in him. The teacher will a.lso give 
proof of his kindness in recognizing the success of a boy's effort 
9 Ibid, II, li, 7. 
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in recitation or writins. By giving no sign of pleasure at a boy's 
honest effort e.nd by evidencing gree.t displeasure s.t his slightest 
mistake, the teacher '\\rould. fail in justice B.nd would lose the boy 1 s 
esteem. 
Interrogantlbus libenter respondeat, non 
interroga.ntes percontetur ul tro. In leudendis 
discipulorum dictionibus nee mPlignus nee 
effusus, quia res altere taedium lRboris, 
elterR securitatem parit.lO 
This que.li ty of gentle kindness will a.lso be shown in the 
teacher's rnsnner of correcting. When e. correction is ma.d.e in e. 
theme, the reasons for the correction should be given. if they are 
not e.pparent. Then the boy will know thPt the correction is not 
merely e whim of the teacher or correction for correction's seke. 
Ne illud quidem quod edmoneemus indignum est, 
ingenia puerorum nimia interim emendationis 
severit~te deficere; nam et desperant et dole~t 
· et novissime oderunt et, quod maxime nocet, 
dum omnia timent, nihil con~:~ntur. Quod etiam 
rusticis notum est, qui frondibus teneris non 
putant ed.hibendam esse fe.lcem, quiP. reformidare 
ferrum videntur. et nondum cicatricem pati posse. 
Iucundus ergo tum me.xime debet esse praeceptor, 
ut remedia, qua.e elioqui naturH sunt aspera, 
molli manu lenientur; laudare aliqua, ferre 
quaedam, mutare etiam, reddita cur id fiat 
ratione, illumine.re interponendo e.liquid. sut.ll 
The next moral quality which Quintilie.n requires in his 
teacher is one of very great importance both for himself and for hi 
10 Ibid, II, ii, 6. 
11 Ibid, II, iv, 10. 
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pupils. Only hard work z:md steady honest applice.tion can bring 
success to intellectual endee.vors. This seems to be in direct 
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opposition to V~rhat me.ny modern educetors are advoce.ting. They say 
not to give the child work to do which he does not like for such 
teaks are liable to put inhibl tiona in his mind ~,rhich will spoil 
him for his work in life.l2 As so many employers e.re discovering 
now, the ed.ucP.tione.l system may not have spoiled the young student 
1->'ith inhibitions, but it hes in meny ce.ses spoiled him for life by 
giving him a diste.ste for work. In the factory if a me.n wants to 
forge ahead, he must work and work ha.rd. In the cla.ssroom if a boy 
we.nts to get a.n education, he must study and study ha.rd. Getting 
educated is a bit like getting wet and you do not get soaked merely 
by standing on the bee.ch watching the lake or by wishing you were 
in the water. So you do not get educated by sitting in the class-
roomor by wishing you had a great fund of knowledge. 
If the tee.cher demands that· his pupils study hard, then we ma.y 
infer it is only right a.nd jvst that the teacher himself be fully 
employed. This industriousness is the next moral quality which is 
required in the teacher. 13 The instructor must keep himself busy 
looking for opportunities to help the boys, to encourage them, a.nd 
to forward their intellectual endeavors. This cannot be done by 
J2 J. D ewey, Interest e.nd Effort in Education, Houghton Mifflin 
Company, Boston, 1913, Ch. II. 
13 Quintilian, II, i1, 8. 
r 
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wishing it were so. The teacher hes to go out of his way to find 
the best method a.nd mee.ns of being e worthy instructor bece.use one 
learns to teach only by teaching, just as one learns to drive only 
by driving. ·rhe tee.cher must encoure.ge his pupils by his own 
example so that when they ~e him at work the boys will be 
encourEtged to work for themselves. If the young students see their 
teacher striving for their advancement, they are more likely to 
teke some concern for it themselve-s-. 1'he tee cher Jilu.st declaim 
de.ily so that the pupils me.y see and imita :e the correct manner of 
spea.king. ~lhen the boys see this que.li ty of earnest endeavor in 
their teacher end f~el this benevolence in a.ction, they will more 
easily submit themselves to his guidance and influence. 
Teaching ~bility is necessary to complete the intellectual 
y_ua.li ties of the teacher and loveableness is equally a prerequisite 
. 
for the working influ.ence of his moral qualities. The teacher may 
be good end he may posses competent s.uthori ta.ti veness. He may have 
the kindness resulting from his fa.therly e.tti tude t ow9rds the boys. 
He may be industrioui. Yet if he is not loveable, then, despite 
e.ll his other qualities he cannot hope to wield the influence he 
should hB.ve on there under his charge. When theboys fino. pleasure 
in the company of their me.ster, we infer that is is only neture.l 
the.t they will certeinly come within his orbit of influence. If 
they do not find pleAsure in their tee.cher' s compe.ny e.nd evoid him 
out side cle.ss hours, his power to help and guide them will be 
r 
grertly min!mized ~nd consequently destroyed. As he loves them 
with the love of e ~her, they must love and trust him with the 
love of sons. 
7 5. 
This is e. consic1er&.tion of the teacher, though, rA.ther than of 
the boys. Suppose a f~ther wishes to heve great influencP on his 
son's development and tells him that he will be most welcome any-
time he wishes to stop into his study ~or a ohat. But this same 
f2ther greets his son with a cold smile a.nd never has an encourag-
ing word to sa.y to him. He shows no interest in his son 1 s hobbies 
or ga.mes and finally he gives no demonstration of the love which 
is rooted in his heart because he does not believe in display. 
This fa.ther wonders because his son cloes not take advanta.ge of his 
offer to have someone in whom to confide. 
The same thing ia true of the teacher. If he tells the boys 
he wa.nts to help a.nd guide them and then waits for them to come to 
him, he, too, wil'l end up wondering why the pupils do not take up 
his offer of assistance.l4 The teacher has to do more than~lk; it 
is an old spiritual maxim that actions speak louder than words, 
Pnd incidenta.lly a.re more a.ppreciated. For example, the teacher 
he.s to show interest in the sports in v:hich the boys engage, though 
he may not have the athletic ability to compete with them, He must 
furthermore endeavor to show an active interest in their life. 
14 Ibid, II, ix, 3. 
76. 
Interest, then, is the final more.l li{ue.li ty required by 
Quintilian for his teacher. This active interest will manifest 
itself in e. sympe.thy of understanding. When the pupils come to him, 
he will not treat them t:ts inferiors. Their problems will not be 
problems that he has solved m~ny times before, but each problems 
will be something entirely new for him. Each boy must be the only 
one in whom he is interested as the teacher is speaking to him. 
Each problem must require reflection and consideration, no matter 
how many times he has solved it before. Each boy with his problems 
and difficulties will be his own son coming to him in his trouble. 
Then because of tbis menifestetion of love and concordant sympathy 
the teacher will be loved and will be able to exert the influence 
he ought on the growing boys. In this we.y, as Q.uintilian insists, 
the purpose of the whole educetional system will be attained. 
Plura de officio doc:entium locutus discipulos 
id unum interim monee, ut pre.eceptores suos non 
minus quam ipsa studia ament, et parentes esse 
non quidem corporum sed mentium credant. lvlultum 
he.ec piete.s conferet studio; nem ita et libenter 
audient et dictis credent et esse similes 
concupiscent in ipsos denique coetus scholerum 
laeti alacresque convenient, ernendFti non irascentur, 
laudati gaudebunt, ut sint carisairni, studio 
merebuntur. Nam ut illorum officium est docere, 
sic horurn praebere se dociles; alioqui nentrum 
sine altere sufficit. Et sicut hominis ortus ex 
utroque gignentlurn confertur, et frustr2 sperseris 
semina, nisi ills. preemollitus foverit sulcus; 1ta 
eloquentia coalescere nequit nisi sociata tradentis 
accipientisque concordia.l5 
15 ~~uintilian, II, ix. 
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CHAPTER IV 
THE ROLE OF TEE TEACHEH 
IN THE SYSTEM 
In this peper has been discussed the over-all system of 
educa.tion proposed by Quintilia.n, the intellectual qualities 
re~ulred in the teacher, and the moral qualities which the Roman 
master insists the instructor must he.ve. NO\v it is time to discuss 
the role of the tea.cher in the system. How important is the 
tet:tcher'? will the system of education succeed whether the tee"cher 
does or not'? To answer these questions it is necessa.ry to review 
A.ll that we have seen thus far. After e compact view of the far-
flung aspirations of this educEtional theory it will be easier to 
get the role of the teacher into the correct perspective. 
The purpose of Q.uintilia.n 1 s process of educating the boy is to 
produce e. perfect orator who is e.lso a ma.n o-f: perfect cha.re.cter. 
This orAtor is 1D be e. m1-1.n who is extremely well educl":ted. He is to 
hPve et least a passing acquaintance with all subjects which h~ve 
anything to do with the art of oretory. He is to be well-informed 
Rna well re~.d so as to be e ole to display e knm\rledge of whe.tever 
subject may come up in conversation or in the professional court. 
This interest in reading and fine literature is not to terminat~ 
with the finish of his formal school education. It is to continue 
so as to be a hobby and subject of interest all his life. Then 
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~tlso this young me.n is to be trained in the mora.l virtues a.s tvell. 
At the finish of his treining the ONltor is to have not only the 
appePrance of virtue Pnd well-bred behavior, but is to hEtVe also the 
principles which will enable him to keep up his outward observance. 
He is to be a man who places public interests far above any private 
concerns ao as to be alwa.ys looking out for· the public welfe.re and 
the welf~re of the state. He is to bE a man who will feel he has a 
heavy responsibility both to the state and to himself and his 
fe.mily in the manner in which he conducts himself both in public 
8nd private life. This newly-formed orator, therefore, is to be the 
pillar on which the state may rest. T~is i& certainly a very lofty 
ideel, but it is nonetheless the idee.l at which ~uintilian aims in 
this \<l.rhole system of education. 
The teacher is to be the guiding star of the youth in his 
pursuit of intellectual achievement. In order to be a capable 
guide and adviser the teacher must have the complete set of 
intellectual qualities at which the boy is aiming. As this paper 
has 3et forth in detail, the instructor must have a certein 
1-:nowledge of e.ll subjects pertaining to oratory. He must he.ve fine 
discrininPtion and a balanced ju~gment in his direction of the boy~ 
studtes. He must be aesiduously attentive to his duties in order 
to give an example of studiousness to his pupil. Ee must be a 
polishec1 spee.ker and writer vlho is a.lso a fine critic of the 
vJri ting and. speaking of others. Finally along v-;i th hie expert 
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reasoning fRculties must go a cl&rity of expression and an 
exuber~:mt freshnese which will tend to make hlo clasS;es interesting 
~nd profitable for the youth. All these qualities are of prime 
importance in this system of education bec~use of the goal at which 
the educe.tional proct:ss is a,lways e.iming. 
Along with these intellectual and ped~gogical qualities must 
go the moral attrtbutes which will enable the teecher to help the 
boy become e me.n of pet·fect ch.9racter. As he.a been explained in 
the last chapter, the tee.cher in tbis system :r:ust bimse:lf be e. good 
nwn who has e.. great deal of kindness emE-·na.ting fro111 his paterna.l 
attitude to\\e.rds his pupils. He must have authority in order to 
~Fep the class under control. His industry must flow from e desire 
to help the boys and to direct them in every need. Finally he 
must be loveable because only through a perf~ot sy:JpHthy \vi th the 
boys can he hope to influence them the way he hcpes to. In this 
.PE·.per the teacher h~s been considered e,s only one ma.n, whereas 
Q,uintilia.n divides these que.li ties between the tee.cher of grammar 
and the teacher of Rhetoric. It has been simpler in this paper to 
consider all these qua.li ties, both intellectue.l sndmoral, as being 
pa.rt of one manta cha.re_cter bece.use it is essential the.t both of 
these teechE>rs ha.ve e_ll these- qualities.. If one of these U.ro did 
not h~we the complett:: equipment which Quintilian insists is so 
necessary, then like a player offside on a touchdown run, he would 
be offsetting the other's endeavor. 
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If there is rone thing more than e.ny other l'.'hi ch boys nF ed 
during their trA-ining, it is guide.nce. i'l:ey are beginning to climb 
the ladder of knmvledge, r:md from the beginning it is most import-
ant to perceive how far ~part the rungs are. The energy must be 
~stimetecl which is going to heve to be expended in going from rung 
to rung. If the pupils underste.nd the difficulty right from the 
ste.rt, then they will not be eo e8.sily dishee.rtened when they find 
how laborious a climb it is to the top of the ladder. The Atudents 
need. encoure.gement to take the first step end then to hold whR.t 
they have ge.ined while they ge.ther energy to tetke the n e~t step up 
the ladder. 
The boys es they climb this ladd.er of lmowledge will often-
times requ:re essistence from someone who hea Ellready climbed it to 
the top. 1I'hey l<:ill need to knO'tti ho\': far off the next stee.dy foot-
hold is so thet they ce.n know how much they hi:we to depend on 
smeller niches on they way to it. This guicence, encouragement, en:l. 
direction are invaluable eids for the climbing boy. In f~ct they 
e.re so inve.luable thFt without them he cannot attPin the highest 
rung. It is up to the teacher who has a~ady made this climb safe-
ly to gra.nt the pupils this guidance, encouragement, and direction. 
He is the one they rely on end he mv.st not fe.il them if they e.re 
ever to attain this lofty perch overlooking the valley of knowledge, 
On the effectiveness of the teacher's counsel rests the 
effectiveness of the whole system of education. In proportion to 
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his effectiveness the finished products v.rill be either educAted men 
or merely run of the mill students who heve achieved something in 
the line of intalecuta.l development, but who fs.ll fa.r benee.th 
their goal of being perfectly educated orators. The influence the 
tea.cher ca.n a.nd l>Till ha.ve on t);::e boys will depend largely on his 
own interest in them. If the students see thet the teacher is 
interested in their work t:md their pro"bleins, more readily will they 
permit themselves to be helped by him. The boys at this age do not 
1mow wha.t they .1aeelly wa~t. If they can talk to en experienced 
teacher who iselso their friend, they can straighten out their 
aims and ideals. If the teRcher is sincerely interested in the bo~ 
under his charge, he will have the power of removing obstRcles to 
their :progress. He will be a.ble to show the :routh tha.t Etll else is 
secondary, even sports and a good time. By his earnest endeavor he 
will :be t:tble to help them attain a mean in their use of sports and 
hobbies. He will m&.ke study Etn enthral .Ling pursuit which will be 
r:1ore e. game than a labor because he will persua.de the ooys the.t the 
pursuit of knowledge is a re.ce and only the one who runs fast a.nd 
stre.ight will reach the finish line. 
Right from the beginning the teacher will point out the 
va.rious steps of the progression. Lest the boy should study 
blindly and incompetently, the teacher will endeavor to show him 
the purpose of the complete progression e.nd the purpose of ee.ch 
indivi1ual step as well. He will need to explain why the initial 
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le.bor, on grammar t!md finde.mc:ntals is so necess::ry, though often so 
c.ull. He will ht=: ve to mAke sure that the boy knows why he is 
studying gramma.r in the ltginning end not in the middle or &t the 
end o~ the progression of studies. 
It is the tee.cher who must decide v!hen the boy is re&.dy to 
lePve the school of gre.rnme.r for that of rhetoric. This is all 
import~mt for the boys. If the teecher :;""J.oulfi }..;Ush him ahead too 
swiftly, he will find the matter in the schorl of rhetoric too 
advanc~d and difficult and will lose heart in his endeavors. If t~ 
boy is retained too long in the ~chool of gramm~r, he will ~e 
~o~re.stin~· his time &.nd g-owing in disP..ppointment bece.use of the use-
less drill and repetition to which he is bein~ subjected. From th~ 
it is easily seen bow important a role the te~cher does play in thi 
system of educatiGn. It is only he at thia time ~ho cen keep the 
youth striving ea.rnestly for his goal. And the continuance of the 
boy's stPiving depends very largely on the master's insight end 
direction. 
The teacher mtist always be present or nearby where he can 
eesily be reached so that he is at the boy's service at all times. 
Then, too, he cannot ~.rai t for his stuc.ents to come to him. The 
instrmctor must go out of his v.rpy to go to them. He must make the 
first advances, or else find that no advances at &11 will be made. 
He must go to the boy a indi vidua.lly, find out the individual dif-
ficulties along intellectual lines of each, and then adapt himself 
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to these difficulties in his direction of the boy. In thia way he 
will secure close intimate contact, end will be able to afford ~uch 
grea.ter help to ea.ch youth. 1'he teacher will thus be r.ble to e:;i ve 
pc!_equete and careful pdvice in rege.rd to the ve.rious stages in the 
boy 1 s tr~:tining. He w-ill be able to 2;uide a.nd leerl his pupil, to 
regulate e.nd control his energy, and to play e. moet important pert 
in the intellectual formation of the boy. Much of the success of 
the intellecte.l development of the boy in Quintilia.n' s system of 
educetion rests on the shoulders of the teacher. A perfect teacher 
can insure the process prGducing pGrfect orators. A poor teacher 
will undoubtedly have the effect of producing inferior orators. 
In the formation of the boy's character, as well as in the 
formEttion of his mtnd, the teAcher he.s to pls.y a. :Jest important 
role. At this stage of their lives during the period of 
progressive education the boys e.re very plit=:b+e. They ere on the 
verge of manhood and ere looking forwBrd to their station in life. 
If they become convinced that only e good men can be B real success 
in life, they will strive with all tbeir efforts to become good men 
It is up to the teacher to help give them this assurance. By his 
teeching and personA.l exe.mple he must show them the.t goodness is a. 
prerequisite for complete success in the life of any great men. 
The teacher cannot achieve thia in a day or a week or a year, but 
the over-all total of days and weeks and years will make the 
impression that is most needed in thea e young lives. From the 
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very beginning the teacher must handle the boys with respect and love. If he 
loves them end is able to show his affection in the proper way, then they in 
turn will love him. He must win their. earnest and whole-hearted love in 
order to influence and guide them. The teacher's example in and out of the 
classroom will mean a great deal in the development of the boy's character. 
He is a sample of a class of good men who have made a success in life. If his 
own life proves that men have to be good in order to succeed fully, his 
students will take his example as their own norm. 
By being observant, as well as always being near whon needed, the teacher 
will be able to help the individual boys when they most require help. By 
noticing their reactions and moods he will sense their being in trouble and 
will be present to strengthen and help them. He will give his pupils the 
impression that they do not stand alone in their difficulties, but that there 
are two of them f&cing the difficulty because the problem of each boy is the 
teacher's own problem. In this close observation, too, the teacher will 
perceive how their personalities differ and what virtues each one needs most. 
For one it will be strength of will, for another meekness, and for still 
another more confidence. It will be up to the teacher then to help each one 
acquire exactly what he needs. 
He will therefore adapt his assitance to the individual, and will not 
endeavor to turn out the whole class of boys as the same in every moral 
respect. They will all be firm in all the ~irtues, 
8.5. 
but still each boy will excell in those virtues which are 
especially adapted to :!:lis character. The virtues of e&.ch v1ill oe 
in a,ccorct with his personality. wnen E'- boy is naturally capG.ble, 
he will be encouraged to ~velop self-assur~nce and strength of will 
When a boy is easily exci t£,ole, then his attention will focus on 
meekness and on self-control while yet retaining all his na.tural 
energy. 
Much of this direction on the part of the tea.cher must come 
y.ri thout awareness on the part of the boys. When the tea.cher does 
advise And suggest, he must make it seem es though it were really 
the boy who thought of the idea s.nd the mee.ns of con:verting it to 
a rea.li ty. The teacher's influence here must be most subtle ~md 
discerning, and yet its power be auch as to oe beyond the range of 
calculation. In this devlopment of the moral qualities in the boy 
-
as be strives to become e. man of perfect char&cter the teacher ha.s 
the most irnporte.nt role. If he is I'l()t Y.JOrthy of his post tion a.nd 
fails in wha.t is expected of him9 then the p:i.'"'Oduct Of the CJystem 
will certainly not be a man of perfect character. 
From this it is easily seen that the role of the teacher is 
one of the utmost importance in the entire system of Quintilian's 
theory of education. It is up to the teacher to produce the perfee1 
orator with the requisite intellectuel powers end perception. It 
is on his shoulc'!.ers that the burden rests of producing a man of 
perfect cha.ra.cter. Only the influence of the te~.cher can turn 
r 
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Quintilien's theory and ideal into en actual fact. It is with the 
tee.cher, therefore, the t the system stands or fells. According as 
the teacher is a succe9s or failure will the system of education 
be a success or failure! 
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